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Ontario conducts province-wide tests of students’ literacy and math skills at key stages of their education. This contributes to public accountability
and to the continuous improvement of every student in Ontario’s publicly funded education system.

These tests are conducted by the Education Quality and Accountability Office (EQAO), an agency of the Government of Ontario.



About the Education Quality and Accountability Office

The Education Quality and Accountability Office (EQAO) is an independent provincial agency funded by the
Government of Ontario. EQAQ’s mandate is to conduct province-wide tests at key points in every student’s primary,
junior and secondary education and report the results to educators, parents and the public.

EQAO acts as a catalyst for increasing the success of Ontario students by measuring their achievement in reading,
writing and mathematics in relation to Ontario Curriculum expectations. The resulting data provide a gauge of quality
and accountability in the Ontario education system.

The objective and reliable assessment results are evidence that adds to current knowledge about student learning and
serves as an important tool for improvement at all levels: for individual students, schools, boards and the province.
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EQAQO assessments provide information about students as
learners. The purpose of this resource is to help classroom
teachers to make links between student work on the EQAO
Assessments of Reading, Writing and Mathematics, Primary and
Junior Divisions and their classroom instruction and assessment.

In its curriculum policy documents, the Ministry of Education of
Ontario clearly describes the knowledge and skills students are
expected to demonstrate by the end of each grade. EQAO
provides assessment information about how well students are
achieving key reading, writing and mathematics curriculum
expectations by the end of Grade 3 (primary division) and the
end of Grade 6 (junior division), two strategic points along the
learning continuum. Recent surveys by EQAQ indicate that more
than 80% of teachers use this summative assessment information
to help them plan effective learning and assessment experiences
for their students.

EQAO assessments are based on the same reading, writing and
mathematics curriculum expectations that teachers use to frame
students’ classroom experiences; however, not all expectations
can be assessed appropriately within the limits of a large-scale
pencil-and-paper
Frameworks, posted on the EQAO Web site (www.egao.com),

assessment. The primary and junior
summarize the differences between large-scale and classroom
assessment, describe the different EQAO assessments and
illustrate how their content aligns with the expectations in The

Ontario Curriculum for language and mathematics.

Classroom assessments reference a broader range of subjects,
expectations, tasks, topics and demonstrations of learning than
EQAQ’s. As the Ministry of Education of Ontario states in its
assessment policy document Growing Success, classroom
assessments “are ongoing, varied in nature, and administered
over a period of time to provide multiple opportunities for
students to demonstrate the full range of their learning.””
Information about a student’s performance on an EQAO
assessment should always be considered together with
classroom assessment information about the student.
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http://www.eqao.com/pdf_e/08/3e_Framework_07_web.pdf
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http://www.edu.gov.on.ca/eng/curriculum/elementary/math.html

As occurs in the classroom, EQAO assessments determine a level of performance based on a body of
evidence. All of a student’s responses to the multiple-choice and open-response reading, writing or
mathematics questions and tasks are used to make this decision for the subject. Since there is often variation
in quality across a body of student work, it is important that students have multiple opportunities to show their
understanding and skills in relation to the overall expectations assessed.

Looking at a body of student work, or a portfolio, that responds to multiple tasks is an excellent way to
observe overall patterns and trends in student performance and track a student’s strengths and areas for
growth. A portfolio of student work allows teachers to observe the patterns and trends in a student’s thinking
and learning across tasks and subject areas. This resource may help teachers and administrators find overall
patterns and trends in student performances and identify possible areas for improvement.

The descriptions of student performance on EQAO assessments in this resource provide educators with
aclearer picture of what an EQAO level designation means practically in terms of a student’s performance
on the assessments. This resource also identifies some specific strategies that can be used to improve

student performance.

* Ministry of Education of Ontario. (2010). Growing Success: Assessment, evaluation, and reporting in Ontario schools (p.6).
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Background

The descriptions of student work in this resource were developed (from 2007 to 2009) by several groups of
Ontario school- and board-based educators who examined a sample of EQAO student booklets in each of
the three subject areas (reading, writing and mathematics) in the two elementary divisions (primary and junior).

After categorizing the booklets by level, they examined the booklets for each level and described the qualities
of student work they observed. After much discussion, each group then grouped and summarized the
descriptions to produce the scales that are central to this resource. The scales describe typical student
performance on an EQAO assessment as a whole, with an emphasis on what students are able to do.

A teacher moderation process was used (from 2009 to 2010) with additional groups of classroom
educators to check the validity of the descriptions for reading, writing and mathematics using
student work from a different assessment and year than those the original panel used. Their task had
two parts. The first was to

= examine the bodies of student work holistically;

= yse the descriptive scales to categorize a set of EQAO student booklets;

= compare their interpretations of the scales and

= confirm their judgments about a student’s level of performance in each subject area.

The various groups of teachers were consistent in using the scale descriptors to sort and categorize student
work. The second part was a set of follow-up discussions to refine the language of the scales in order to make
them more accessible and useful to teachers, and to explore how they might be used in day-to-day practice
as well as in professional development.

Understanding EQAOQ Levels of Performance: Using EQAO Information to Improve Student Learning—Junior Division | 2012



The teacher moderation process provided an opportunity for collaborative professional dialogue with student

work as the central focus. For information on using a teacher moderation process in your school, refer to the

following Ministry resources:

= |iteracy and Numeracy Secretariat. (2007, September). Teacher moderation: Collaborative assessment of
student work (Capacity Building Series: Secretariat Special Edition 2). Retrieved from
(http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/Teacher_Moderation.pdf)

® |iteracy and Numeracy Secretariat. (2007, September 10). Teacher moderation: Collaborative assessment
of student work. (Webcasts for Educators). [Video webcast]. Retrieved from (http://www.curriculum.org/
secretariat/september10.shtml)

® |iteracy and Numeracy Secretariat. (2007, October 15). Developing inquiring minds: Moderation of
student work [Webcast]. Retrieved from (http://www.curriculum.org/secretariat/inquiring/moderation.shtml)

\AAANAANAANAANAANANANANAANAANANANAAANANANAANANAANA
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This resource is the result of the classroom educators’ work and recommendations. It contains

® scales that describe the qualities of a body of student work on EQAO assessments at each of
the four levels

® descriptions of students’ typical areas for growth required at each of the levels and
suggested strategies to support student improvement at each level

® suggested resources to support and inform classroom instructional practice

® 3 sample body of student work on an EQAO assessment at each level

= annotated student responses linked to the level descriptions and to the accounts of the
typical areas of growth required at each level
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How to Use This Document

The Scales

The scales (pages 11 to 17) represent the range of achievement on EQAQ’s junior Assessment of Reading,
Writing and Mathematics. The descriptions of work at each level are based on observable characteristics of
student performance from several bodies of work on EQAO assessments at the corresponding level. Each
level has a summary statement that captures the performance “at a glance,” and several specific statements
that describe possible characteristics of student work at the corresponding level.

The statements

= describe the overall performance rather than evaluate it

= are based on multiple-choice and open-response answers and responses to writing tasks
® state what is there, instead of what is not there

® yse qualitative rather than quantitative language

® gvoid content and technical terms wherever possible

The scales are not intended as checklists but to provide a holistic view, or overall impression, of the EQAO
performance level. Some or all of the characteristics of a given level may be evident in a body of student work,
and characteristics of several levels of performance may be evident. A teacher’s professional judgment will
determine which level is the overall best fit.

The scales are one assessment tool that can be used to support teachers in using assessment information to
improve student learning (through assessment for learning and assessment as learning). Teachers can refer
to the characteristics described by the scales to help identify, share and clarify the criteria of effective work
for students. Involving students in the assessment process and co-constructing criteria can help them
develop and deepen their understanding of what a successful performance looks like on EQAO assessments
and in the classroom.

There are many possible classroom and whole-school applications for the scales, such as

® examining a body of student work in reading, writing or mathematics from a variety of sources

® engaging in professional dialogue about the scales and student work to find patterns and trends in
student performance, and possible next steps

= having students apply the scales, with teacher guidance and independently, to samples of their own and
others’ work

® having students reflect on a portfolio of their best work, and highlighting key characteristics in the scales
that describe their work

® partnering with other teachers in the same grade or division to assess samples of student work

® partnering with other teachers in different divisions to assess samples of student work

® jdentifying characteristics in the scales that support success criteria developed for classroom assessment
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Guiding Questions

When using the scales to assess a body of student work, ask reflective questions, such as

= What words and phrases in the scale best describe the body of student work?

= Which level best captures this body of work?

® How does this information confirm or challenge what | already know about this student as a
reader, writer or mathematician?

= How might | use this information to identify next-step learning goals?

= What patterns in characteristics do | notice among students’ performances?

= How might | use this information to target small-group instruction?

= How do my findings about student work compare with other teachers’ findings?

Support Materials

The support materials (pages 19 to 105) provide a detailed look at the scales to help link each EQAO level of
performance to classroom instruction. Samples of student work on an EQAQO assessment are included to
illustrate the descriptions of the level.

Teachers can use the areas-for-growth and next-steps information and strategies as a starting point for grade
and divisional discussions and staff development, to inform their instructional decisions, to support the
implementation of teaching and learning critical pathways, or for student-parent-teacher conferences.

Sample responses have been selected from one student’s body of work on an EQAO assessment in the
strand or subject at the appropriate EQAO level of performance.

Note that all of the student’s multiple-choice and open responses were taken into consideration when
determining the particular level of performance in reading, writing or mathematics. Individual sample
responses may therefore vary in the degree to which they illustrate the characteristics of the level and should
not be used as exemplars for a particular achievement level. For reading, writing and mathematics exemplars,
use those provided in the curriculum documents area of the Ontario Ministry of Education Web site at
http://www.edu.gov.on.ca/eng/curriculum/elementary/language.html and
http://www.edu.gov.on.ca/eng/curriculum/elementary/math.html.

The sample responses can be used as a starting point for discussions with students about success criteria
and the key characteristics of work at each level, with parents before or after EQAO assessments, and with
other teachers to highlight the connections between levels and divisions. Examining students’ incorrect
responses can provide insight into their acquisition and use of reading, writing and mathematics skills and
knowledge, their reasoning skills and any gaps or misunderstandings.

The relevant junior reading selections follow the reading section.
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How to Use This Document

The Support Materials Section at a Glance

The support materials section consists of

= the performance descriptions from the scales

® descriptions of typical areas where growth is required by students at each level

® suggested strategies and resources to support student improvement at each level

® sample annotated responses at each level selected from one student’s body of work on an EQAO assessment

Strand or subject

EQAO level of
performance and
summary statement

Performance descriptions
from the scales

Junior Mathematics

You may see some or all of these istics in a student’s
LEVEL at this level:

\ 1 Computation
iw . = usually performs addition and subtraction operations successfully
When all relevant information = understands and uses simple patterns

is present in the task, uses = applies familiar mathematical formulas frequently, sometimes appropriately
addition and subtraction

Problem Solving
to solve familiar problems
i = uses the same approach for many problems.
and to communicate the N " p
o = repeats information from the question in an attempt to solve and answer it
l = applies simple one-step rules and strategies for most problems

= responds to one part of the problem
= is more likely to attempt to solve problems when all relevant information is present
in the problem statement

The target sidebar
suggests instructional

TARGET

support students at Communication
fOCUSGS tO su pport Level 1in wmpm:egws and = attempts to communicate basic information accurately

mathematical concepts A7 uses limited mathematical vocabulary (terminology, symbols, visuals) to explain his
rocedures within an or her work
P fferent confexts.

student improvement.

IF STUDENTS
NEED HELP WITH... THEN TRY... LINKS

Live links from the

understanding problems and = modelling how to identify key words in questions A Guide to Effective Instruction in
what questions are asking (“construct,” “plot,” “pattern,” “how many,” “identify,”  Mathematics, K-6 onscreen PD F tO Fel evant
“explain why”) and use them to plan a solution. Volume 1. pp. 24-28, 66-68 [p. 110]
= having the students ask questions while solving Volume 2. pp. 60-62 [p. 110] resources appear here.
problems as well as before and after. Volume 5. p. 1-55 [p. 110]
= modelling how to use the information in questions to Nt anc li
e oo e e et Data Mepagementand Pobatity, The web address for

Classroom Visit #2 in Through the Eye of the B : : f
Learner webcast [p. 113] each link is pl’OVIded N

understanding mathematical = having the students work in mixed-ability groups to A Guide to Effective Instruction in the Resource section at

relationships in problems hear how others solve problems. Mathematics, K-6 ”

and using familiar * engaging the students in math games and puzzlesto  Volume 1. pp. 66-68 [p. 110] the end of this document

ope:atl:’"s in unfamiliar help them develop an understanding of mathematical ~ Volume 2. pp. 38-45 [p. 110]

contexts concepts and refationships (¢.g., using words and Volume 5. pp. 46-52 [p. 110 indi i
oS 6 shov fractions, pavt-unole,reatonahips LM 5 pP. 46-62p. 110 on the page indicated in

Understanding of Geometric Figures Through
between nets and sketches, probability of an answer).  prawing and Paper Folding webcast [p. 113]

= using manipulatives (e.g., miras, pattern blocks, tiles)  peasurement, Grades 4-6, pp. 31-39 [p. 111]
to explore relationships. Number Sense and Numeration,
Grades 4-6
Volume 1. pp. 30-35 [p. 110]
Volume 5. pp. 11-20 [p. 110]

square brackets.

using details from their = modelling mathematical language used in different A Guide to Effective Instruction in
solution to support their contexts. Mathematics, K-6 Volume 2. pp 75-76 [p. 110]
thinking = demonstrating a variety of ways to justify thinking Data Management, Grades 4-6. p. 30 [p. 111]
(e.g., words, diagrams, manipulatives). Measurement, Grades 4-6. pp. 89-95 [p. 111]
= using shared approaches such as thinking windows ~ Geometry and Spatial Sense, Grades 4-6,
and group solution writing for students to talk about Pp. 223-237 [p. 111]
and compare how they represent their mathematical  Number Sense and Numeration,
thinking. Grades 4-6

Volume 1. pp. 36-40 [p. 110]
Volume 2. pp 15-38 [p. 110]
Volume 3. pp 11-23 [p. 110]
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The “If/Then” chart identifies possible areas for growth based The areas for growth are
on the descriptions from the scales and suggests some linked to the three
instructional strategies and Ministry of Education resources clusters of performance
to help students move to the next level of performance. descriptions in the scales.
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The annotations will
identify some of the
characteristics of the
EQAO level found in the
sample responses.

The characteristics will
be evident in more than
one response. They help
link the level descriptions
and the typical areas

of growth.

the
The sample responses o
following pages are selected
from one student’s body of

work
eharacteristics of work af

as for
Level 1 and possible are
rowth that can be dbserved
g 1 responses. Althoug! I
score the written
i dent’ thinl
evidence of the sfu i
tiple-choice questions.
o ide insights info his or
ical thinking and

‘among several
EQAO does not

it can provide
her mathemati
problem-solving processes:

OBSERVATIONS

The student’s
understanding of familiar
geometric relationships
(e.g., rotation, reflection)
when all of the
information is presented
is inconsistent. In one
question, the student has
identified the appropriate
image using the reflection
and rotation described.
In the other question, the
student has selected the
image that represents
one 90° rotation counter-
clockwise rather than the
three rotations required.

1o illustrate some commorn

Junior Mathematics | Level 1

SAMPLE ANSWER

The shape bekow is reflected across the dotied
line and then rotated 9 clockwise about
poinn X

Which of the following sbows the shape afler
the tws trammfrmation?

SAMPLE ANSWER

Look at the ladybug below,

s

The ladybeug is rotated three times in the
following order.

* 90" couster-clockwise
OB clockwise
« 180° clockwise

Which of the following best {llustrates the
Iadybugs position afler the three rotaticns?

fling EQAO Levels of Performance: Using EQAO Information to Improve Student Learning—Junior Division | 2011 75

For each multiple-choice
question, the correct answer
will be indicated by an asterisk.

The sample responses
are from one student’s
body of work in reading,
writing or mathematics at
the appropriate EQAO
level of performance.

One student’s work is
used in order to provide
a more comprehensive
view of the characteristics
of a student’s overall
performance on an
EQAO assessment.
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Junior Scales
Reading, Writing and Mathematics




Junior Reading Scale

00000000000 0UU0U00000000

LEVEL

1

Offers simple answers
that may or may not be
clearly related to the
demands of the question

You may see some or all of these characteristics in a student’s performance
at this level

Answers to Questions

® attempts to answer the question, sometimes with unrelated information and ideas

®= demonstrates an inconsistent grasp of the whole question

® gives answers that are simple, partial or based on a misunderstanding of the question
® sometimes repeats or rewords the question rather than answering it

Understanding of Text
= demonstrates a very basic, literal understanding of the text
® demonstrates an inconsistent grasp of the whole text; focuses on details

® understands some important ideas from the text but gaps are evident in his or her
understanding

= sometimes retells or restates ideas and events from the text without a clear connection
to the question

® expresses simple thoughts and ideas that may or may not be related to the text

Support for Answers

= attempts to use an example or words from the text to answer questions

= attempts to make predictions and inferences, with few or irrelevant details from the text
® sometimes provides unrelated or irrelevant information and ideas in his or her answers
® includes few details from the text or little relevant personal experience

A A AAAAA

1A A
UL T R T

LEVEL

2

Answers indicate some
understanding of the
directly stated ideas in
the text combined with
personal experience

A AN AAAANAAAANAN

You may see some or all of these characteristics in a student’s performance
at this level

Answers to Questions
® understands questions but may answer only part of some questions
® uses words from the question to answer, often inappropriately

Understanding of Text

® shows a straightforward, literal understanding of the text

® jdentifies some important ideas but may miss or confuse details

® makes weak predictions and connections based on an understanding of the text

® bases his or her understanding on personal experiences

® makes simple inferences but sometimes based on specific details rather than whole text
= makes few connections between the text and the inferences

= retells when asked to interpret the text

Support for Answers

® supports his or her answers by referring directly to the text, but may simply copy words
from the text without an explanation of how they provide support for the answer

= offers one piece of information, detail or idea to answer the question when several are
possible

® may choose less important or less significant details to support his or her answer

® makes simple inferences about characters or events with little or no supporting
evidence from the text

® uses background knowledge and personal ideas that are somewhat relevant to the text
to support answers
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CUUUUUUUUUOUULUUUOUUOUUY

LEVEL

3

Answers demonstrate
an understanding of the
ideas directly stated and
implied by the text and
include relevant support
from both the text and
prior knowledge and
personal experience

You may see some or all of these characteristics in a student’s performance
at this level

Answers to Questions
= understands questions and generally responds correctly to them

® answers questions using relevant ideas and information directly stated and implied by
the text

Understanding of Text

® makes straightforward inferences and conclusions based on the text

= combines information in the text to make reasonable inferences and reach conclusions
® makes reasonable predictions and connections that relate to the text

® uses background knowledge to identify and explain ideas not directly stated in the text
® misses some context clues in more challenging texts

Support for Answers

® supports his or her answers with relevant information from the text by paraphrasing or
using the author’s own words

= clearly explains his or her interpretations using relevant evidence from the text as well
as personal knowledge and ideas

® elaborates on some ideas and provides reasons and supporting details
® links ideas in the answer

CUUUUUUUUUOUULUUUOUUOUUY

LEVEL

4

Demonstrates a deep
understanding of texts
by providing clear,
complex answers that
include thoughtful,
detailed support

You may see some or all of these characteristics in a student’s performance
at this level

Answers to Questions

® understands and answers all aspects of the questions

= responds thoroughly to question demands

® provides detailed, articulate answers related to the question

Understanding of Text

® makes interpretations and generalizations based on the whole text and demonstrates
understanding

® makes predictions, inferences and connections based on ideas, characters and events
in the text

m offers reasonable and creative solutions and responses to problems and situations in
the text

Support for Answers

® supports his or her answers with specific, relevant ideas and information found in
the text

® provides explanations of ideas that are clear, well-developed and sophisticated
® elaborates on his or her answers by adding relevant personal ideas and connections
® links ideas to form a cohesive, well-developed answer
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Junior Writing Scale

A A AAAAA

1A A
UL T R T

LEVEL

1

Briefly responds to the
task with a few ideas
that may or may not be
on topic or connected to
the other aspects of the
assigned task

A AN AAAANAAAANAN

You may see some or all of these characteristics in a student’s performance
at this level

Responses to Tasks
® relates the response to the topic, but not necessarily to all parts of the task
= often starts to respond without understanding the assigned task

Ideas/Organization

® includes a few simple ideas with minimal development

= attempts to stay on topic but includes unrelated or irrelevant ideas and information

® uses basic organization, such as simple sequencing or listing, to structure the writing
® uses few transition words

® uses pictures or a few words to brainstorm prior to writing

Conventions (spelling, punctuation, grammar, usage)

® writes with inconsistent grammar, punctuation and usage, which often make the
response difficult to read or understand

® yses some simple sentences that may include basic punctuation
= often spells familiar words phonetically

A A AAAAA

1A A
UL T R T

LEVEL

2

Responds to the task
with a few ideas on
the topic and some
organization of the
response

A AN AAAANAAAANAN

You may see some or all of these characteristics in a student’s performance
at this level

Responses to Tasks
® relates the response to most, but not necessarily all, parts of the task

Ideas/Organization

= stays on topic and includes relevant ideas; some ideas may be irrelevant

® provides few details to develop and support ideas

® provides simple explanations or justifications for reasoning

® |eaves gaps that require the reader to connect ideas to understand the message fully

® uses simple logical structures for writing (e.g., simple sequence, introduction/
conclusion) but may include details that are confusing or sound like a simple list

® repeats some common transition words (e.g., first, next, secondly)
® begins to use the features of different written text forms

Conventions (spelling, punctuation, grammar, usage)

® writes with inconsistent grammar and punctuation, which makes parts of the text
difficult to read or understand

® uses simple sentences with some variation of type
= spells familiar words correctly or phonetically
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LEVEL

3

Responds to the task
with clear and focused
ideas stated in a manner
that is easy to read and
understand

You may see some or all of these characteristics in a student’s performance
at this level

Responses to Tasks
= stays on topic

= clearly responds to all parts of the task with an understanding and awareness of
audience, purpose and form

® shows an understanding of different forms of writing

Ideas/Organization

® provides ideas that are appropriate to the task, developed and clearly expressed, but
some support may be vague or limited

® includes relevant details from his or her background knowledge and personal
experiences to help the reader understand the message

® provides justification for reasoning
® provides an introduction that sets the stage for the reader and draws the reader in

= yses dialogue, quotations and his or her own viewpoint, as appropriate, to advance
the writing

® uses connecting and transition words (e.g., however, but) to help the flow of ideas
= shows evidence of having planned and organized ideas to fulfill a clear purpose
® organizes writing into paragraphs and uses a logical but conventional structure

Conventions (spelling, punctuation, grammar, usage)
®= makes few errors in spelling, grammar and punctuation

® varies sentence structure

® includes adjectives, adverbs and descriptive language

CUUUUUUUUUOUULUUUOUUOUUY

LEVEL

4

Thoughtfully responds
to the task with a
personalized, unique and
well-organized writing
style that captures

the reader’s interest

You may see some or all of these characteristics in a student’s performance
at this level

Responses to Tasks
® understands the tasks clearly

= demonstrates a clear understanding that writers communicate to a particular audience
for a particular purpose in a particular form

= provides well-developed ideas connected to the assigned task in a recognizable
written form (e.g., letter, instructions)

Ideas/Organization

® sets the stage for the reader and holds the reader’s attention through to the conclusion
® includes relevant details and personal thoughts to make the text interesting and engaging
® ensures the text flows effectively to communicate a clear message

® yses a varied selection of descriptive words

® engages readers so they can visualize what they read

® makes his or her personal voice evident, consistent and distinct

® organizes his or her writing logically into well-developed paragraphs with effective
transition words

Conventions (spelling, punctuation, grammar, usage)

® uses conventions, spelling and grammar correctly

= combines sentences in different ways using a variety of connecting words
® uses a varied vocabulary and makes effective word choices
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Junior Mathematics Scale

A A AAAAA

1A A
UL T R T

LEVEL

1

When all relevant
information is present in
the task, uses addition
and subtraction to solve
familiar problems and
to communicate

the solutions

A AN AAAANAAAANAN

You may see some or all of these characteristics in a student’s performance
at this level

Computation

= ysually performs addition and subtraction operations successfully

® understands and uses simple patterns

= applies familiar mathematical formulas frequently, sometimes appropriately

Problem Solving

® uses the same approach for many problems

® repeats information from the question in an attempt to solve and answer it
® applies simple one-step rules and strategies for most problems

® responds to one part of the problem

= is more likely to attempt to solve problems when all relevant information is present in
the problem statement

Communication
= attempts to communicate basic information accurately

® uses limited mathematical vocabulary (terminology, symbols, visuals) to explain his or
her work

A A AAAAA

1A A
UL T R T

LEVEL

2

Uses basic operations
(addition, subtraction,
multiplication, division)
and memorized formulas
to solve familiar problems
and to communicate

the solutions

A AN AAAANAAAANAN

You may see some or all of these characteristics in a student’s performance
at this level

Computation

® computes using all four basic operations (addition, subtraction, multiplication, division)
with some degree of accuracy

® distinguishes how numbers are used in different ways and what they represent
(e.g., quantity, measure, fractions)

Problem Solving

= applies simple, familiar formulas mechanically to most problems whether appropriate
or not

® may miss or misunderstand key information in the question
= applies the same solutions to problems that look like ones solved before

= focuses on getting the answer even if it is unreasonable rather than analyzing
the problem

® uses strategies and procedures that are only partially correct
® recognizes different sources of mathematical information (e.g., graphs, tables, charts)
® checks infrequently for the reasonableness of his or her answers

Communication
® communicates his or her thinking concretely with a few words and representations
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AL AANAAANNDAAANAS

aunuueonnneu'unuennnsosnn

LEVEL

Approaches problems
logically, accurately
performs computations
using mathematical
language and techniques
and communicates
results appropriately

AAAADAANNNA

You may see some or all of these characteristics in a student’s performance
at this level

Computation
® performs calculations and operations accurately, with occasional errors

® understands and uses mathematical language, rules and procedures correctly when
solving familiar problems

Problem Solving

® understands what the questions are asking and selects and applies appropriate
operations

= approaches problems logically, with mathematical reasoning

= selects appropriate procedures, formulas and strategies to solve multi-step problems,
with occasional miscues, especially when solving unfamiliar or more complex problems

® recognizes when problems require more information than provided and fills in gaps
where needed to arrive at solutions

®= may not check the plausibility of his or her responses

Communication
= uses mathematical terminology and appropriate representations to explain solutions

A A A AAAAA

gYsuuLLYULLYUULLUULLLLLL

LEVEL

4

Uses sophisticated
approaches to problems,
generating comprehensive
solutions, which are then
communicated in a
precise, technical manner

A A AANAAAAANAAANAN

You may see some or all of these characteristics in a student’s performance
at this level

Computation

® makes very few computational errors

® selects and applies operations, vocabulary and units correctly
® generates comprehensive, accurate solutions

Problem Solving

® creates well-designed solutions to problems, showing a high level of mathematical
reasoning and expression in a variety of ways

® evaluates his or her answers for reasonableness

= demonstrates an integrated and flexible understanding of mathematics within and
across strands

Communication
® communicates mathematical thinking and processes clearly

® uses precise mathematical vocabulary and formats to explain his or her solutions
and thinking

® sometimes presents alternative strategies and explanations using words or visual
representations

® ynderstands the purpose and audience for his or her explanations
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Junior Support Materials

Using EQAO Information to Improve Student Learning




Junior Reading

LEVEL

1

Offers simple answers that
may or may not be clearly
related to the demands of
the question

-

TARGET

support students at

You may see some or all of these characteristics in a student’s performance

at this level:

Answers to Questions

= attempts to answer the question, sometimes with unrelated information and ideas

= demonstrates an inconsistent grasp of the whole question

= gives answers that are simple, partial or based on a misunderstanding of the question
= sometimes repeats or rewords the question rather than answering it

Understanding of Text

= demonstrates a very basic, literal understanding of the text
= demonstrates an inconsistent grasp of the whole text; focuses on details

understanding

connection to the question

= understands some important ideas from the text but gaps are evident in his or her

9
U | -

sometimes retells or restates ideas and events from the text without a clear

= expresses simple thoughts and ideas that may or may not be related to the text

Level 1 with open-ended Support for Answers
questions that draw on . .
their prior knowle.dge an .
help them make direct .

connections

IF STUDENTS
NEED HELP WITH...

fo the fext.

attempts to use an example or words from the text to answer questions

attempts to make predictions and inferences, with few or irrelevant details from the text
sometimes provides unrelated or irrelevant information and ideas in his or her answers
= includes few details from the text or little relevant personal experience

THEN TRY...

RESOURCE LINKS

having a clear understanding
of what is required by
questions

= teaching the students how to identify key words in the
question (identify, explain why, support, how).

= co-creating a class chart of key-word definitions.

= using a think-aloud to show how a key word suggests
the thinking, ideas and information required to answer
a question.

= having students ask questions before, during and after
reading.

= modelling how to use the text to answer student- and
teacher-generated questions.

A Guide to Effective Literacy Instruction,
Grades 4 to 6

Volume 1. Part 1, pp. 49-51 [p. 109]
Part 2, pp. 143-145 [p. 109]
Volume 5. pp. 27-28, 92 [p. 109]

understanding the overall
meaning of a text

= teaching strategies to make and confirm predictions
about texts (e.g., talk about the questions before
reading, use the title and graphics to make predictions,
think about prior knowledge, pausing and checking
predictions during reading).

= having the students scan the text for key words and
phrases before reading.

= teaching unfamiliar and subject-specific vocabulary.

= having partners summarize important ideas orally after
each paragraph or section.

A Guide to Effective Literacy Instruction,
Grades 4to 6

Volume 1. Part 1, pp. 51-52, 53 [p. 109]
Part 2, pp. 131-132 [p. 109]

Volume 5. pp. 25-27, 28-39, 88, 90,
95, 97 [p. 109]

Shared Reading: Signal Words in the
High-Yield Strategies to Improve Student
Learning webcast [p. 113]

using ideas and information
from a text to support their
thinking

= providing the students with graphic organizers to record
and discuss important information as they read.

= modelling how to identify relevant information and
details in a text to support an answer.

= having the students use a strategy such as “Text says,
| think” to link their thinking to specific text references.

A Guide to Effective Literacy Instruction,
Grades 4to 6

Volume 1. pp. 130, 143 [p. 109]
Volume 5. p. 94 [p. 109]
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Junior Reading | Level 1

res onses on the
ﬁ;?oiﬁ:‘glgage gl SAMPLE ANSWER

from one student’s body of - i
. m
work fo |llus’r\’d'f€F ifl);?’i Z?r How is Jessica influenced by the work Brandon does? Use specific details from the text and your own
istics 0 | ;
tl-;sgllcl’re;rl]d possible areas for ideas to support your answer.

bserved . . .
growth that can o zses f jes2 e was  |havina fun WO"'C tho her
among several responses: i,

N — brother 4ake aul Yhe vweeds. She was

OBSERVATION

her-

The responses are based
on prior knowledge, but
indicate basic, literal
comprehension only and
an inconsistent grasp of
the whole text and the
questions. Connections to SAMPLE ANSWER
specific, appropriate text
details would ensure more
accurate answers.

Is the title “Digging for Gold™ an appropriate choice for this text? Use specific details from the text to
support your answer.

yes i Yhink 50 dnd i dot  be

+ /s a 90@)/3/ boolk bu

daana e aobl  =eands |/ Re
S it ==

a Yrro<ec Hunt,

“Digging for Gold”
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Junior Reading | Level 1

OBSERVATION

The responses

indicate basic, literal
comprehension based in
part on prior knowledge,
but an inability to draw
inferences from specific
text details. In the second
question, the inference
may be accurate based
on the student’s prior
knowledge, but it doesn’t
take into consideration
the whole text or Jessica’s
reply that she wants to
buy something.

“Digging for Gold”

OBSERVATION

The responses
demonstrate a literal
understanding of specific
details of the text rather
than the whole. The
responses suggest that
the student doesn’t

read for a main idea or
understand the purposes
of texts.

“Canadian Pump
Brings Water to the World”

22 Understanding EQAO Levels of Performance: Using EQAO Information to Improve Student Learning—Junior Division | 2012

SAMPLE ANSWER

Paragraph 6 states that the dandelions’ yellow flowers
A look very nice.

turn into seeds. *
C are difficult to dig.

D are worth one dollar.

SAMPLE ANSWER

In paragraph 9, Jessica is “blowing and shaking” dandelions because
F she wants them to grow back. *
G they look like white pompoms.
H her grandfather asks her to pick them.

@ she likes the way the yellow flowers look.

SAMPLE ANSWER

The main idea of this text is that two Canadians developed a pump that
A s casy to use and fix. *
B is made of heavy steel.
C holds up in wet weather.

@ uses a coloured plastic tube.

SAMPLE ANSWER

The purpose of this text is to
@ tell a story about an inventor.
G celebrate a Canadian invention, *
H create interest in the country of Malawi.

J  persuade people to use the Unimade pump.



Junior Reading | Level 1

OBSERVATION SAMPLE ANSWER

The response shows that ) _ . ;
the student has attempted Explain how the characteristics of the Unimade pump make it an important invention. Use specific
to answer the question details from the text and your own ideas to support your answer.

and has made a tenuous
link to the text (Sending —m‘w#mﬂjﬁdﬂ_

water to dry countries)

but has not identified co { L \ d
the characteristics of . . )
the pump or how these CC’LJ"‘L""\ES, I Ke V‘ﬂe_xlCO-

characteristics are
important in the effort to
meet the needs of dry
countries.

“Canadian Pump

Brings Water to the World”
OBSERVATION SAMPLE ANSWER
The response suggests o )
the student is able to Which paragraph in this text describes the challenge facing Professors Plumtree and Rudin?
respond to a specific F  Paragraph |
prompt and locate

! - G Paragraph 3
information. .
@ Paragraph 5

J Paragraph 7

“Canadian Pump
Brings Water to the World”
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Junior Reading | Level 1

OBSERVATION SAMPLE ANSWER
The responses repeat )
some information from What makes the security features easy to use? Use two examples from the text to support your
the questions and attempt Answes:
an answer but do not _ : v -
respond effectively to what T {hink ‘H\OA‘ 'H\Q sSccun “’\'/ J\'L\"V-} 15
the questions are asking. 5 .

‘ ° he lpineg vath the borKs.

J /

SAMPLE ANSWER

In the sentence “Knowing how to recognize counterfeit money just makes cents!” what is the
significance of the word “cents™? Use information from the text and your own ideas to support
yOur answer.

Qecmn\‘zjr\c} c.ounlrcr“%i* h’)oncy = rca“/y

haral 4o do.

“Funny Money”
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OBSERVATION

The responses suggest

a reliance on prior
knowledge or reference

to text details that are
irrelevant to the context of
the questions, or indicate
an inconsistent grasp of
the text details.

“Funny Money”

Understanding EQAO Levels of Performance: Using EQAO Information to Improve Student Learning—Junior Division | 2012

Junior Reading | Level 1

SAMPLE ANSWER

A “watermark™ is most like a
@ dark stain.
G faint design. *
H metallic image.
J  colourful thread.

SAMPLE ANSWER

The images of the individual security features accompany the text boxes to
F provide a closer view. *
G contrast with older bills.
H repeat information in the text boxes.

@ demonstrate the queen’s appearance.
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Junior Reading

YUUUUUUUUUUUNUUUNUUUDUUY

LEVEL

2

Answers indicate some
understanding of the directly
stated ideas in the text
combined with personal
experience

TARGET
rt students at
i:\?zrz in identifying and
meeting the challenges of a
text so that they can find
important details and mgke
inferences to engage with
its meaning.

You may see some or all of these characteristics in a student’s performance
at this level:

Answers to Questions
= understands questions but may answer only part of some questions
= uses words from the question to answer, often inappropriately

Understanding of Text

= shows a straightforward, literal understanding of the text

= identifies some important ideas but may miss or confuse details

= makes weak predictions and connections based on an understanding of the text

= bases his or her understanding on personal experiences

= makes simple inferences but sometimes based on specific details rather than whole text
= makes few connections between the text and the inferences

= retells when asked to interpret the text

Support for Answers

= supports his or her answers by referring directly to the text, but may simply copy
words from the text without an explanation of how they provide support for the answer

= offers one piece of information, detail or idea to answer the question when several
are possible

= may choose less important or less significant details to support his or her answer

= makes simple inferences about characters or events, with little or no supporting
evidence from the text

= uses background knowledge and personal ideas that are somewhat relevant to the
text to support answers

IF STUDENTS
NEED HELP WITH...

THEN TRY...

RESOURCE LINKS

monitoring comprehension = modelling for students how to listen to their “inner voice” A Guide to Effective Literacy Instruction,

as they read

as they make connections, ask questions, access prior
knowledge or encounter challenges.

Grades 4 to 6
Volume 1. pp. 41, 47, 54-55 [p. 109]

= demonstrating the use of sticky notes to indicate places  volume 4. pp. 57, 59 [p. 109]

where meaning breaks down.

= having students use a monitoring strategy such as
“Does this part look right, sound right, make sense?”

Volume 5. pp. 26-27 [p. 109]

Effective Instruction in Reading
Comprehension webcast [p. 112]

= co-creating an anchor chart of “fix-up” strategies for
monitoring and repairing understanding.

identifying important and = modelling the use of jot notes to record main ideas and A Guide to Effective Literacy Instruction,
significant details related to supporting details. Grades 4to 6
the main ideas in texts = using think, pair, share to help the students summarize ~ Volume 1. pp. 47-48 [p. 109]

main points after reading a small section of a text.

= having the students use concept-mapping strategies to
link main ideas and important details in the text.

Volume 5. pp. 35, 95 [p. 109]

Education for All, Kindergarten to
Grade 6, pp. 98-100 [p.109]

making inferences and = asking students to make predictions and then confirm A Guide to Effective Literacy Instruction,
drawing conclusions from or reject them during or after reading. Grades 4 to 6
the text = using a think-aloud to show how to combine what they ~ Volume 5. pp. 26, 28, 93, 99-105 [p. 109]

know with details in the text to make an informed guess,
using “I think” or “I wonder how” prompts.

explaining answers as fully = using paired oral rehearsal of answers with partners
using the prompt “tell me more.”

and clearly as possible

A Guide to Effective Literacy Instruction,
Grades 4 to 6

= modelling how to revisit the text to find additional details  Volume 5. p. 49 [p. 109]
that support and clarify thinking.

= co-creating anchor charts of exemplary responses.
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Junior Reading | Level 2

es on the

spons
11;:1?033:‘; lga;eesp are selected ' SAMPLE ANSWER
from one student’s body of

work to illustrate some common
characteristics of work af ‘
Level 2 and possible areas (()jr
rowth that can be observe
among several responses.

How is Jessica influenced by the work Brandon does? Use specific details from the text and your own
ideas to support your answer.

Jeameo 14 abueaced b(jl the och Booedon  dnes
C

\ V)

OBSERVATION

MJ&M@J&&ML_Q%%J_
The responses

demonstrate a literal
understanding that
draws on some prior
knowledge and some
simple inferences from
unrelated details of the
text, but they suggest a
lack of understanding of
the main ideas.

SAMPLE ANSWER

Is the title “Digging for Gold™ an appropriate choice for this text? Use specific details from the text to
support your answer.

Np, 4he il “Dagg}gg Loo ([ka” 5 st an gﬁzm@f\aﬁ chnice
W Y Daing Hne %)

"

bing £ 0 nndee Yhe geaund .. X
<] d

“Digging for Gold”
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Junior Reading | Level 2

OBSERVATION SAMPLE ANSWER

The responses are
partially accurate based
on prior knowledge A look very nice.
and details of the text
but suggest only a
straightforward, literal
understanding of the text. D are worth one dollar.
Although the flowers do
look like white pompoms,
the student has missed
the context of Jessica’s

Paragraph 6 states that the dandelions” yellow flowers

6 e s
turn into seeds.
C are difficult to dig.

actions.
SAMPLE ANSWER
In paragraph 9, Jessica is “blowing and shaking” dandelions because
F she wants them to grow back. *
@ they look like white pompoms.
H her grandfather asks her to pick them.
J  she likes the way the yellow flowers look.
“Digging for Gold”
OBSERVATION SAMPLE ANSWER
The responses are ) ) ) )
accurate and based on The main idea of this text is that two Canadians developed a pump that
explicit details of the text. @) is easy to use and fix. *
The selected answers . B is made of heavy steel.
suggest an understanding ‘
of the important ideas in C holds up in wet weather.
the text. D uses a coloured plastic tube.

SAMPLE ANSWER

Which paragraph in this text describes the challenge facing Professors Plumtree and Rudin?
F Paragraph |
G Paragraph 3
@ Paragraph 5
J  Paragraph 7

“Canadian Pump
Brings Water to the World”
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OBSERVATION

The responses are
accurate and based on
explicit details from the
text but miss key words
in the question. The

first response doesn’t
identify characteristics of
the pump or how these
characteristics link to
the pump’s importance.
The second response
describes what Canada
does but not the implied
benefit of the project

to Canada.

Junior Reading | Level 2

SAMPLE ANSWER

Explain how the characteristics of the Unimade pump make it an important invention. Use specific
details from the text and your own ideas to support your answer.

) N he \

LM\" tC

SAMPLE ANSWER

Explain whether this project is a good one for Canada to support. Use specific details from the text
and your own ideas to support your answer.

,("n . _\_ \ = Ny
Canada
because 15 3\\)‘“\8 e lees foctuned  crnakees ke Aleco

Tadey, Malaw ede  claag puce otec o ddob e a

o \aoge
d

“Canadian Pump
Brings Water to the World”
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Junior Reading | Level 2

OBSERVATION SAMPLE ANSWER

The response indicates a
simple inference, because
the reader seems to be
aware of the play on

In the sentence “Knowing how to recognize counterfeit money just makes cents!” what is the
significance of the word “cents”? Use information from the text and your own ideas to support
your answer.

. e 1 (
words, but it doesn’t link ﬂ oo i Q)J’— X W ! ( ‘\_gn T
back to the text. X

Iads ;nu vecase S ‘\’Q\\‘i'\odo ey i \m_oneg

“Funny Money”

OBSERVATION SAMPLE ANSWER
The responses are = s )
accurate based on explicit A “watermark” is most like a
details of the text and the F dark stain.

visuals. @ faint design. *

H metallic image.

J  colourful thread.

SAMPLE ANSWER

Which feature can you see only if you hold the bill up to the light?
A the hologram
@ the perfect 20 *
C the raised printing

D the changes in the security thread

“Funny Money”
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Junior Reading

A A

YUUUUULUUUUUUUUUUUUUU00U

LEVEL

3

Answers demonstrate an
understanding of the ideas
directly stated and implied

by the text and include

relevant support from both

the text and prior knowledge
and personal experience P

TARGET -
students at Leve
al;f:c:\::ny opportunities for
conversations abou?L fext ‘
to help them comb.me the;r l
prior knowledge with textua
details to reach inferpretations

of what they read-

You may see some or all of these characteristics in a student’s performance
at this level:

Answers to Questions
= understands questions and generally responds correctly to them

= answers questions using relevant ideas and information directly stated and implied
by the text

Understanding of Text

= makes straightforward inferences and conclusions based on the text

= combines information in the text to make reasonable inferences and reach conclusions
= makes reasonable predictions and connections that relate to the text

= uses background knowledge to identify and explain ideas not directly stated in
the text

= misses some context clues in more challenging texts

Support for Answers

= supports his or her answers with relevant information from the text by paraphrasing
or using the author’s own words

= clearly explains his or her interpretations using relevant evidence from the text as
well as personal knowledge and ideas

= elaborates on some ideas and provides reasons and supporting details
= links ideas in the answer

IF STUDENTS
NEED HELP WITH...

THEN TRY...

RESOURCE LINKS

noticing important details
and clarifications in texts
that affect meaning

modelling how to revisit and reread texts, using
skimming and scanning to find important details.

co-creating an anchor chart of words or phrases that
indicate elaboration or clarification (e.g., for example,
in addition, and also).

having small groups examine visual texts

(e.g., photographs, posters, magazine ads) and identify
the details that help communicate different messages.

A Guide to Effective Literacy Instruction,
Grades 4to 6

Volume 5. p. 94 [p. 109]
Volume 1. pp. 47-48 [p. 109]

using implicit information
in the text to interpret the
overall meanings of the text

using reader’s theatre or hot-seating to have students
make inferences about characters and events based on
information and details in the text.

using response journals to help students track how
their prior knowledge influences their inferences and
interpretations of texts.

using visual texts such as wordless picture books,
or comics and cartoons without speech bubbles for
students to infer what is happening and what people
are saying.

A Guide to Effective Literacy Instruction,
Grades 4 to 6

Volume 1. Part 1, pp. 52-54 [p. 109]
Part 2, p. 93 [p. 109]
Volume 5. pp. 54-55 [p. 109]

Effective Instruction in Reading
Comprehension webcast [p. 112]

using prior knowledge and
experience to check the
validity of interpretations
of texts

using “quick write” or “place mat” strategies for students
to record and share prior knowledge.

modelling the use of a “text says, | say, and so”
response chart.

using literature circle discussions during which the
students can share and compare interpretations.

A Guide to Effective Literacy Instruction,
Grades 4 to 6

Volume 1. pp. 143-145 [p. 109]
Volume 5. pp. 52, 88, 94, 98 [p. 109]
Literature Circles webcast [p. 112]

fully explaining and justifying
interpretations

asking groups to rank effective and less effective
exemplar responses to text and explain their reasoning
to other groups.

using literature circle discussions to have all students
share, compare and justify their interpretations.

A Guide to Effective Literacy Instruction,
Grades 4 to 6, Volume 5. pp. 52, 54-55,
98 [p. 109]
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http://www.eworkshop.on.ca/edu/resources/guides/Guide_Lit_456_Vol_5_Reading.pdf
http://www.curriculum.org/secretariat/october25.shtml
http://www.curriculum.org/secretariat/october25.shtml
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Lit_456_Vol_1_Pt2_Junior_Learner.pdf
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Lit_456_Vol_1_Pt2_Junior_Learner.pdf
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Lit_456_Vol_1_Pt2_Junior_Learner.pdf
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Lit_456_Vol_5_Reading.pdf
http://www.curriculum.org/secretariat/circles/index.shtml
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Lit_456_Vol_5_Reading.pdf
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Lit_456_Vol_5_Reading.pdf
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Lit_456_Vol_5_Reading.pdf

Junior Reading | Level 3

The sample responses on ’rh: |

following pages are selec‘r: |

from one students body o - i
i e com

work to ll.lus.’rra'feF 50::\1\( at i How is Jessica influenced by the work Brandon does? Use specific details from the text and your own

Leve

growth that can be observed

among several responses. ': 0 1530 A o Aces, in

SAMPLE ANSWER

a_way in wick decbin  aohiot Aot you eon malke.
mor\c;l Stam \ Ok, toheels WK, ilons

00 ot weeds S Maney.

OBSERVATION

The responses indicate
accurate inferences and
conclusions based on an
understanding of both
explicit details and implicit
ideas in the text. The
support the student has SAMPLE ANSWER
offered doesn’t elaborate
on connections between

” Is the title “Digging for Gold™ an appropriate choice for this text? Use specific details from the text to
the inferences and the text. support your answer.

1 thaK Xh:S :H'Hﬁ i) ovvery ogp o0l :.g'\'ﬂ JSe o}
Yexk Soc s ackical. T 4hink +his beenole L+

“Digging for Gold”
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Junior Reading | Level 3

OBSERVATION

The responses are
accurate and based on
prior knowledge and a
close reading of details
in the text, suggesting
an understanding of the
important ideas implied
by it.

“Digging for Gold”

OBSERVATION

The responses
demonstrate an
understanding of the
whole text but miss some
specific details. The
student may not have
revisited or reread the text
when choosing an answer
to the first question.
Paragraph 7 describes a
solution to the challenges
rather than the challenges
themselves.

“Canadian Pump
Brings Water to the World”

SAMPLE ANSWER

Paragraph 6 states that the dandelions’ yellow flowers
A look very nice.
B) turn into seeds. *
C are difficult to dig.

D are worth one dollar.

SAMPLE ANSWER

In paragraph 9, Jessica is “blowing and shaking” dandelions because
@ she wants them to grow back. *
G they look like white pompoms.
H her grandfather asks her to pick them.

J  she likes the way the yellow flowers look.

SAMPLE ANSWER

Which paragraph in this text describes the challenge facing Professors Plumtree and Rudin?
F  Paragraph |
G Paragraph 3
H Paragraph 5 *
® Paragraph 7

SAMPLE ANSWER

The purpose of this text is to
F tell a story about an inventor.
@ celebrate a Canadian invention. *
H create interest in the country of Malawi.

J  persuade people to use the Unimade pump.
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OBSERVATION

The responses are
accurate and supported
but are based on

limited references

to text details. The
student has expressed

a personal opinion, but
the selected details are
repetitive or are not
elaborated on. Although
the first response

states that the pump

is useful and well used
(implying importance),

it doesn’t mention the
characteristics that make
it useful. The second
response doesn’t elaborate
on how a better social
name is good for Canada
and is not supported with
relevant details.

Junior Reading | Level 3

SAMPLE ANSWER

Explain how the characteristics of the Unimade pump make it an important invention. Use specific
details from the text and your own ideas to support your answer.

The chadcterishies make Yhe pumg anery \mor tan t
nvenhion. o ¥, She, pom@ imgotant and

well used. The chariclhriaies Show this kecante
16 o gt pomp 1 helps geogle ondid 15 use full.

SAMPLE ANSWER

Explain whether this project is a good one for Canada to support. Use specific details from the text
and your own ideas to support your answer.

3 WK MoK Mo efaject 16 gl beoadse
WX 83\1\(\3 Mo pmp\@ o} . mdavi clean wafer
ard \c}'ﬂe,% conod® o heleC Secial
name.:

“Canadian Pump
Brings Water to the World”
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OBSERVATION

The responses indicate
reasonable inferences
and conclusions based
on details of the text as
well as prior knowledge
(“sense” and “cents”) to
explain a link between the
features and ease of use
or to explain the play

on words.

“Funny Money”

Junior Reading | Level 3

SAMPLE ANSWER

What makes the security features easy to use? Use two examples from the text to support your
answer.

Sae ¥rung that rales P Seolies <asy o
VS \g \lm\ W yoo LWol \'N -\om@Ee_Q
Gl Pl 1k waond \oe the %qn\c,-%con\\f r\m; ae
ample \ittle  Yaings thal could change Hﬂww

Nou ‘ool oX W\énew 1R oo Non' rgee o Shode
\10\) Knowt (¥ 19 Yolke.

SAMPLE ANSWER

In the sentence “Knowing how to recognize counterfeit money just makes cents!”™ what is the

significance of the word “cents™? Use information from the text and your own ideas to support
your answer.

TahinK dhe S-C?ﬂ' Y\@ance 1o Aok Y males
Sense \‘o Ceconze MO!’\Q\[“'\Q\ S (@l of QC\Y@ An&

mo(ey \s e Ces\\s/c\wge.(‘tmg 48 {n agenly,
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Junior Reading | Level 3

OBSERVATION SAMPLE ANSWER
The responses suggest

an understanding Of the A “watermark™ is most like a
whole text. The student F dark stain.

has used prior knowledge . s %
and text details and & faint dfsfg“‘
visuals to make H metallic image.

appropriate inferences J  colourful thread.
and draw conclusions.

SAMPLE ANSWER

The word “specimen” appears on the image of the 20-dollar bill to indicate that the bill is
A a fake.
B illegal.
€>a sample. *
D protected.

“Funny Money”
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Junior Reading

A A

YOUUUUUUOULUUOUYUUUOEUNUY

LEVEL

4

Demonstrates a deep
understanding of texts by
providing clear, complex
answers that include
thoughtful, detailed support

»

TARGET
rt students at
i:SEIOA with technical
vocabulary to enable ’rhem
to have deep conversations
about their inferpre
of text.

tations

IF STUDENTS
NEED HELP WITH...

You may see some or all of these characteristics in a student’s performance
at this level:

Answers to Questions

= understands and answers all aspects of the questions

= responds thoroughly to question demands

= provides detailed, articulate answers related to the question

Understanding of Text

= makes accurate interpretations and generalizations based on the whole text and
demonstrates understanding

= makes predictions, inferences and connections based on ideas, characters and
events in the text

= offers reasonable and creative solutions and responses to problems and situations
in the text

Support for Answers

= supports his or her answers with specific, relevant ideas and information found in
the text

= provides explanations of ideas that are clear, well-developed and sophisticated
= elaborates on his or her answers by adding relevant personal ideas and connections
= |inks ideas to form a cohesive, well-developed answer

THEN TRY...

RESOURCE LINKS

evaluating the ideas in texts = using a two-column “important/interesting chart” to
separate big ideas from smaller ones.
= using a “ranking ladder” for themes or ideas in the text
to encourage the student to make judgments about the
ideas presented.
= modelling how to read and draw conclusions about
the ideas and messages presented in different print

A Guide to Effective Literacy Instruction,
Grades 4to 6

Volume 1. Part 1, pp. 63-64 [p. 109]
Part 2, p. 145 [p. 109]

Volume 5. pp. 28-30, 98 [p. 109]
Critical Literacy webcast [p. 112]

advertisements.

= using a three-column chart with the headings “I noticed,”
“This means” and “So what” for students to examine
and challenge the ideas and information in texts.

using textual elements = using role play strategies such as “character
conversations,” in which students assume the roles
of different characters in real or imagined situations
to examine topics through different points of view,
motivations and uses of language.

(e.g., point of view, figurative
language) to support
interpretations

A Guide to Effective Literacy Instruction,
Grades 4to 6

Volume 5. pp. 52-54 [p. 109]

Effective Instruction in Reading
Comprehension webcast [p. 112]

= having students use reader’s theatre to make
interpretations based on the characters, events and
language in fictional and informational texts.

= using modelled and guided writing to structure and
discuss effective written interpretations of texts.

using technical terminology ®* modelling the use of technical terminology to describe
the features and form of texts.

form of texts = using guided reading to deconstruct text forms, and
co-creating anchor charts of key features and elements.

= having small groups create posters defining and

related to the features and

A Guide to Effective Literacy Instruction,
Grades 4 to 6

Volume 1. Part 1, pp. 36-39 [p. 109]
Part 2, p. 117 [p. 109]
Volume 5. pp. 115-128, 130 [p. 109]

illustrating technical terminology with pictures and
examples from different texts.
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The sample responses on fh:
following pages are selecf:
from one students body o ]
work to illustrate some commo
characteristics of work at ‘
Level 4 and possible areas (;r
rowth that can be observe
among several responses.

OBSERVATION

The responses indicate
the student has made
accurate inferences
and interpretations with
multiple references to
specific relevant details
of the text.

“Digging for Gold”

Understanding EQAO Levels of Performance: Using EQAO Information to Improve Student Learning—Junior Division | 2012

Junior Reading | Level 4

SAMPLE ANSWER

How is Jessica influenced by the work Brandon does? Use specific details from the text and your own
ideas to support your answer.,

Jessica is ipfluenced by Brandon's work becauca her
Gmf\gm 1S _powing her brother | dollac €or evefy 5
dodleliors ond she was n‘nﬂ»uenml to sgrmJ ftore, geads
around, 5o thot she would be able o pick fhem and
moke o yroﬁl'.

SAMPLE ANSWER

Is the title “Digging for Gold™ an appropriate choice for this text? Use specific details from the text to
support your answer.

T +hink Hhet i Digaing Lot Gold " i€ an OFPrOPfif"“}e
‘}'n'He becouse {‘Dig\gilmw refers 4o 4199”'9 up He doaadelions

and “{‘or‘ Gold” refers fo mmking A ‘ﬂm{” [Mone,y),
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Junior Reading | Level 4

OBSERVATION SAMPLE ANSWER
The responses suggest ) )
that the student has used Which word would best replace the word “method” as used in paragraph 57
prior knowledge and F  root
!'elevant details to make & eider
inferences and understand @ .
the whole text. procedure
J  experiment

SAMPLE ANSWER

In paragraph 9, Jessica is “blowing and shaking™ dandelions because
she wants them to grow back. *
G they look like white pompoms.
H her grandfather asks her to pick them.

J  she likes the way the yellow flowers look.

“Digging for Gold”
OBSERVATION SAMPLE ANSWER
The responses indicate
the student has made The main idea of this text is that two Canadians developed a pump that
accurate inferences @ is easy to use and fix.

using the whole text.
The student has used
relevant information C holds up in wet weather.
from the text to draw D uses a coloured plastic tube.
conclusions about its
main idea and purpose.

B is made of heavy steel.

SAMPLE ANSWER

The purpose of this text is to
F tell a story about an inventor.
celebrate a Canadian invention. *
H create interest in the country of Malawi.

J  persuade people to use the Unimade pump.

“Canadian Pump
Brings Water to the World”
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Junior Reading | Level 4

OBSERVATION SAMPLE ANSWER

The responses indicate . _ . s ; : i
the student has made Explain how the characteristics of the Unimade pump make it an important invention. Use specific
reasonable inferences and details from the text and your own ideas to support your answer.

conclusions with clear
connections to specific T he_unimode pump _is_of importalit inyention becouse it is light,

and relevant information

J
in the text, and has used jastall and fepai, t x

multiple details from the

text as support. ond fealy simple, T4 ugeé 0 1€ conbries oraud the warld and con draw woder

o Very deep down and_most inpoffonty is_canadian,

SAMPLE ANSWER

Explain whether this project is a good one for Canada to support. Use specific details from the text
and your own ideas to support your answer.

L think that 4hic woyld be a good profect for Lanodo
to §uf1’por+ becolse it ww‘(J gjve &” “\6 Secotd vaf,cl

countries o chane for clean wolel, T4 would Qive fhom

oll_the benef¥s of clan Water and plus (% o sumple punfp. .

“Canadian Pump
Brings Water to the World”
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Junior Reading | Level 4

42

OBSERVATION

The responses take into
consideration all aspects
of the questions and
provide detailed and
articulate answers. The
logical conclusions and
generalizations are well
supported and based on
the whole text.

“Funny Money”

SAMPLE ANSWER

What makes the security features easy to use? Use two examples from the text to support your
answer.

The Securify fealures ofe casy to use becouse Hey

are easy to find on the kill. All yau have 40 db

LS AO/J /1(‘ up o ﬁw. /19)\* o/ /mk vely r105d£7 £or

H\ef feotules, Sg  flol MM{J& knowg all #lp.
/gzl['ﬁSg"Qll [T 1% 'z'!'ﬁt!}'F fr I’f 1"/ 15 ‘(Qk( ol m}ll

SAMPLE ANSWER

In the sentence “Knowing how to recognize counterfeit money just makes cents!” what is the
significance of the word “cents™? Use information from the text and your own ideas to support
your answer.

In Hat Sentence they do o play with werds.
lasjgnol of actually Sa,y,'/}? the woft/ ‘ence they

1]
me‘ égﬂf’f AS VA merey £o }Lg‘i 'H-_.e.,\, con _say

two things in one. That & makKes Sence ond  cayes <cenls.
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Junior Reading | Level 4

OBSERVATION SAMPLE ANSWER

The responses are

accurate and are based A “watermark™ is most like a

on inferences drawn from F dark stain.
text details and prior @ faiit design. ~
knowledge.

H metallic image.
J  colourful thread.

SAMPLE ANSWER

The images of the individual security features accompany the text boxes to
provide a closer view. *
G contrast with older bills.
H repeat information in the text boxes.

J demonstrate the queen’s appearance.

“Funny Money”
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Reading Selections

Assessment of Reading, Writing and Mathematics, Junior Division, 2009

Digging for Gold

“What are you doing?” Jessica asked her older brother when she 1
saw him kneeling in Grandma and Grandpa’s yard.

“I’m digging dandelions out of Grandpa’s lawn, and I’'m earning 2
money at the same time,” replied Brandon.

When their grandfather had heard that Brandon was saving 3
money to buy an official-type soccer ball to practise with at

home, Grandpa had made him an offer. If Brandon helped

remove the weeds, Grandpa would pay him a dollar for every

25 dandelions he dug up. But they must have most of the root

still attached.

“Can you show me how to do that?” asked Jessica. 4

“It’s not too hard, once you know how,” said Brandon. “You shove the weed-digging tool 5
into the grass beside the dandelion, and then bend it so the root snaps off below the

ground. Then the whole dandelion can be pulled up, root and all.” He found a big

dandelion and demonstrated the weeding method for his sister.

“Grandpa says that you have to get the root, or else the dandelion will grow back, maybe 6
double,” Brandon explained. “Grandpa also says that you have to get the dandelions

before the yellow flowers turn into those white pompoms or fluff-balls. Each one of

those has hundreds of seeds that can blow back into the lawn and start more dandelions.”

By the end of the day, Grandpa’s lawn didn’t have a dandelion left in it. Grandpa and 7
Brandon counted out the pulled dandelions with roots, and Grandpa paid him $8.50.

“Cool!” said Brandon. “When I add this to my own money, I can buy a new soccer ball 8
and have some left over.”

Two weeks later, Grandma was surprised to see Jessica dancing 9
in the yard with an armful of white dandelion pompoms. She

was blowing and shaking them all over the grass. “Where did

you get those?” Grandma asked. “And why are you doing that?”

“I picked them in the field down the street,” replied Jessica. “And 10
I’ll probably want to buy something next summer!”
“Well, Jessica,” said Grandpa, “you’ll have to find another job, because you’ll be picking 11
the dandelions that you’re planting for free.”
“Oh!” said Jessica, as she began to race around the yard trying to collect all the seeds. 12
© EQAO, 2006
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Assessment of Reading, Writing and Mathematics, Junior Division, 2009

Canadian Pump Brings Water to the World

Millions of people in dry countries around 1
the world have fresh water because of two
Canadian inventors.

The Canadian government wanted someone 2
to invent a hand-operated water pump for use
@ in arid lands.

Professor Alan Plumtree and Professor Alfred 3
Rudin of the University of Waterloo began to
work on their design in the late 1970s.

Their challenge was to make a pump that 4
didn’t cost very much. It also had to be light and easy to move, install and repair.

The problem: Standard water pumps used in villages in places such as Africa and Malaysia 5
were very heavy. They were made of iron or steel. The pumps were difficult to repair. Spare

parts were expensive and hard to find. As a result, many old pumps broke down. Sometimes

they were never repaired.

The professors designed a simple pump. It was able to draw the water from deep in the 6
ground. It was made out of plastic so it could be glued together and wouldn’t rust.

“We made the pump as simple as possible, so it would be easily understood and easily 7
repaired by anyone,” Professor Plumtree said.

Some of the parts that need replacing can be made from plastic pipe, rope or carved from 8
a piece of wood. This has allowed local people to look after their own water supply.

It is now called the Unimade pump and is being used around the world. The pump supplies 9
clean water to more than one million people in about 15 countries.

In one country, Malawi, part of the pump was made of white coloured plastic instead of the 10
usual blue. It had to be changed because the plastic was being eaten by hyenas who thought it
was a large bone.

Now, people are saying, “Thank you, Canada!” when they take a drink of pure, cold water. 11

© 2006, EQAO
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Reading Selections

Assessment of Reading, Writing and Mathematics, Junior Division, 2009

Funny Money

Knowing how to recognize counterfeit money just makes cents! So in 2004, the Bank of
Canada began to print bills with new, easy-to-use security features.

HE CENTRE BLOCK OF PARLIAMENT . LEOIRCE DU
1D B (AT Sas iwanT Tl LEe TR BUEDE OF RASL

The Fine Print
In the tiny microprinting next to the Parliament Building pictures are the words
THE CENTRE BLOCK OF PARLIAMENT ¢ L’EDIFICE DU CENTRE DU PARLEMENT. With

each line, the printing gets smaller and smaller.

Cool Threads
The security thread changes from gold
to green when you tilt the bill. On the
thread, you can see 20 CAN.

Now You See It
A watermark
showing a ghostly
image of the Queen
appears when you
hold a bill up to the
light.

'BANK OF CANADA+|

CTTARA CE BILLET A COUH

See the Light
When you hold the
bill up to the light,
the lines on the front
and back form a

perfect 20. | r

o\J

Nice Touch
Intaglio or raised printing is
featured on the large number
in the right-hand corner, on
the coat of arms, and on the
words BANK OF CANADA s
BANQUE DU CANADA.

On the Move

A hologram in the
tiny metallic strip
seems to move and

change colour.

Numerals and maple
leaves seem to dance
up the side of the bill.

Adapted from Ow/ magazine, “Funny Money,” by Janice Weaver, May 2005 Owl. Used with permission of Bayard Presse Canada Inc.
Photos © Bank of Canada

Understanding EQAO Levels of Performance: Using EQAO Information to Improve Student Learning—Junior Division | 2012






Junior Writing

YUUUUUUUUUUUNUUUNUUUDUUY

LEVEL

1

Briefly responds to the

task with a few ideas that

may or may not be on to

pic

or connected to the other

aspects of the assigned

task

You may see some or all of these characteristics in a student’s performance

at this level:

Responses to Tasks

= relates the response to the topic, but not necessarily to all parts of the task
= often starts to respond without understanding the assigned task

Ideas/Organization

= includes a few simple ideas with minimal development
= attempts to stay on topic but includes unrelated or irrelevant ideas and information
= uses basic organization, such as simple sequencing or listing, to structure

the writing

= yses few transition words

= uses pictures or a few words to brainstorm prior to writing

TARGET Conventions (spelling, punctuation, grammar, usage)

Support students af = writes with .in.consistent grammar, punctuation and usage, which often make the
Level 1 with struc*urgd response difficult to read or understand

brainstorming s’rra’reg@s to = uses some simple sentences that may include basic punctuation

develop ideas for WAt = often spells familiar words phonetically

with graphic organizers
and 9 ink ideas.

to group and |

IF STUDENTS
NEED HELP WITH...

THEN TRY...

RESOURCE LINKS

understanding the
requirements of the task

modelling how to identify and define the key words in

different writing tasks.

providing oral and written instructions (on paper, Smart
Board) and underlining or highlighting key words.
activating the students’ prior knowledge of the writing
topic by inviting and recording their initial responses

to different prompts.

having partners explain the task to each other.

A Guide to Effective Literacy Instruction,
Grades 4to 6

Volume 1. p. 46 [p. 109]

Education for All, Kindergarten to
Grade 6, pp. 108-109 [p. 109]

developing content

using shared writing to illustrate how to ask questions

about the task and topic before writing.

modelling a “quick write” strategy to activate prior

knowledge and generate ideas.

using graphic organizers such as webs and mind maps
to generate and group ideas about a topic.

having students use an oral rehearsal strategy to

verbalize their content before writing it.

A Guide to Effective Literacy Instruction,
Grades 4 to 6

Volume 1. Part 1, p. 43 [p. 109]

Part 2, pp. 120, 133, 145 [p. 109]
Volume 6. pp. 27, 46 [p. 110]

Story Telling and Story Writing [p. 111]

ordering and linking
ideas into sentences and
paragraphs

modelling how to sort and group ideas and information

into sentences and paragraphs.

having small groups recreate a paragraph from sentence
strips and compare their result to the original text.

using shared reading to identify and record how different

texts use transition words to link ideas.

A Guide to Effective Literacy Instruction,
Grades 4to 6

Volume 1. p. 136 [p. 109]
Volume 6. pp. 24, 50, 73-75 [p. 110]

Education for All, Kindergarten to
Grade 6, p. 109 [p. 109]

using punctuation

modelling strategies for finding and correcting errors.

co-creating punctuation anchor charts.

having students correct a transparency of a writing draft
of yours to discuss how punctuation affects meaning.
having partners add punctuation to sample paragraphs
and compare their decisions to the original text.

A Guide to Effective Literacy Instruction,
Grades 4to 6

Volume 6. pp. 43-44 [p. 110]
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D)

The sample responses on ;rh:
following pages dre selec ?
from one student’s body o .
work fo illustrate some commo!
characteristics of work af !
Level 1 and possible areas og
growth that can be ob::rve
everal responses.
i«“&%ﬂ;h EQAO does not score
the content in the lfigas box,
the student’s prewriting can
provide insights into his or her

writing process-

OBSERVATION

The responses indicate
difficulties in structuring
sentences and
paragraphs coherently.
The student has relied on
personal experience and
hasn’t used the context
provided to select the
best answer.

OBSERVATION

The response indicates
that the student
recognizes correct
sentence structure.

Junior Writing | Level 1

SAMPLE ANSWER

Choose the words that best complete the
sentence.

The athlete was on the front page of the
Y56t new records in

newspaper _/ /f’ésﬁ
relay distance running.

A that, or
B still, and

C / however, or

D because, and *

SAMPLE ANSWER

Which is the best way to combine the
information in the following sentences?

It was late at night.
The raccoon woke up.
The full harvest moon rose in the black sky.

A It was late at night, the full harvest moon
rose in the black sky but the raccoon
woke up.

A 3

@ Late at night, the raccoon woke up as
the full harvest moon rose in the
black sky. *

C It was late at night, the raccoon woke
up, the full harvest moon rose in the
black sky.

D It was late at night when the raccoon
woke up, the full harvest moon rose in
the black sky.

SAMPLE ANSWER

Choose the best closing sentence for the
following paragraph.

The most important meal of the day is
breakfast. Research shows that students who
cat a well-balanced breakfast eve i

Eating a breakfast of fruit and
cheese, for example, provides your body with
energy. Skipping breakfast can leave you
feeling tired in class.

@ You need to eat three healthy meals
every day.

B If you skip breakfast, be sure to take
your vitamins.

C  You can learn more effectively if you
eat breakfast daily,

D Include foods from all of the food
groups in your breakfast.

Understanding EQAO Levels of Performance: Using EQAO Information to Improve Student Learning—Junior Division | 2012

49



Junior Writing | Level 1

OBSERVATION

The student has
responded to the prompt
without indicating the
topic or developing
organized, coherent
ideas and details. The
student has not included
the additional details
recorded in the
brainstorming “ideas”
box in the final draft.

SAMPLE ANSWER

You have been named principal for the day. Describe what you would do during your day as the
principal.

Ideas for My Description ]:\/Vw U\(l L i )“K .\»C) M o ke
g £uC chai9e Uik pole i
teoty Qn4 rele  Detentw

Becguse K

Dont Likyz I

Remember:
* Check over your work.

* Check your spelling,
grammar and punctuation.

Write your description here.
for  my Orct gy to Do
[Lould Lk Yhe  SClool o0l
fo R .,O ,ﬁj& (s

Ny
/
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OBSERVATION

The response begins on
topic (“start recycling”)
but includes irrelevant
ideas (“be kind to
another”). The student
has not developed the
main idea with details
about why recycling is
important. Problems
with conventions do not
interfere with the reader’s
understanding of the
response.

Junior Writing | Level 1

SAMPLE ANSWER

Write an announcement that you would read at a school assembly to convince everyone in your school

that recycling is important.

(€.

Ideas for My Ann?unccment P le Qg Q_ E v-€ ry Oﬂ‘j

Write your announcement here.

Remember:
* Check over your work.

* Check your spelling,
grammar and punctuation.

1 votid |1ke cou_kis o Sfalt
fCord and  de Kira to dholie
K ah and of £ Yin, le/l/
‘ground

Understanding EQAO Levels of Performance: Using EQAO Information to Improve Student Learning—Junior Division | 2012 51



Junior Writing | Level 1

SAMPLE ANSWER

after receiving a letter in the mail.

Ideas for My Story
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OBSERVATIONS

The student begins a
story without addressing
the assigned task. There
is evidence of a few story
elements (e.g., opening,
sequencing) in what
appears to be a personal
anecdote rather than

a story based on the
context provided by

the prompt.

The response indicates a
limited sense of sentence
structure. Inconsistent
spelling and punctuation
do not interfere with the
reader’s understanding of
the response.

Junior Writing | Level 1

SAMPLE ANSWER (continued)

Write your story here.

Oné OOl/\/ ther,
navre.d [name]
\/// N4 Vo [school’s name]
[ g
Schos A ONE da) bp
Bt  w uwP_Se e ébwcuzx

AN ﬁOy

ond hy

él;zé 2o\ tina + v s pPullsy
Ayt &
- . ¢
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Junior Writing

YUUUUUUUUUUUNUUUNUUUDUUY

LEVEL

2

Responds to the task with a
few ideas on the topic and
some organization of

the response

TARGET
Assist students at Level 2

i f
in developing a sense O
writing forms and choosing
and using them deliberately
in consideration qf the
purpose and audience.

IF STUDENTS
NEED HELP WITH...

You may see some or all of these characteristics in a student’s performance
at this level:

Responses to Tasks

relates the response to most, but not necessarily all, parts of the task

Ideas/Organization

stays on topic and includes relevant ideas; some ideas may be irrelevant
provides few details to develop and support ideas
provides simple explanations or justifications for reasoning

leaves gaps that require the reader to connect ideas to understand the
message fully

uses simple logical structures for writing (e.g., simple sequence, introduction/
conclusion) but may include details that are confusing or sound like a simple list

repeats some common transition words (e.g., first, next, secondly)
begins to use the features of different written text forms

Conventions (spelling, punctuation, grammar, usage)

writes with inconsistent grammar and punctuation, which makes parts of the text
difficult to read or understand

uses simple sentences with some variation of type
spells familiar words correctly or phonetically

THEN TRY...

RESOURCE LINKS

knowing and using the
features of expected written

= deconstructing a sample in the form to note the different
features.

forms = having the students use a template in the form, with
labelled sections, to draft their writing.

= using mentor texts to consolidate the students’

Grades 4 to 6

Volume 1. pp. 36-40 [p. 109]
Volume 6. pp. 11-13 [p. 110]
Non-Fiction Writing webcast [p. 113]

understanding of the form and illustrate how similar
features are used in different texts.

developing ideas with = having partners record their brainstorming to talk about
ideas and explore them in detail.

= using graphic organizers (e.g., concept maps, thought
webs) to link ideas and details.

= having the students list questions about the topic they
think their audience might want answered.

relevant supporting details

Grades 4 to 6
Volume 1. pp. 120, 136 [p. 109]
Volume 6. pp. 37-38 [p. 110]

[p. 113]

using different = modelling the revision process, especially deciding about A Guide to Effective Literacy Instruction,

organizational patterns to the order of sentences and paragraphs for emphasis. Grades 4to 6

suit the form, purpose and = asking the students to examine writing exemplars, choose Volume 6. pp. 37, 39, 41 [p. 110]

audience the least and most effective exampleS that match their Non-Fiction ertlng Webcast’ segment iv
purpose and audience and explain their choices. [p. 113]

using transition words = creating a class chart of transition words showing how Education for All, Kindergarten to

to mark shifts within and

they are used to link sentences.

Grade 6, p. 109 [p. 109]

between paragraphs = having groups reinsert transition words into paragraphs
on the same topic and compare the impact on meaning.

using the conventions of = modelling the appropriate use of conventions to A Guide to Effective Literacy Instruction,
language appropriately in transform texts, daily and deliberately. Grades 4 to 6
different contexts = modelling strategies for checking the use of conventions ~ Volume 6. pp. 43-44, 52-58 [p. 110]

in writing (e.g., reading backward, highlighting confusing
parts, rereading for one convention at a time, reading aloud).

Education for All, Kindergarten to
Grade 6, p. 110 [p. 109]
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n the
The sample responses 0
following pages are selected

from one student’s body of

i mon
to illustrate some com
gl £ work at

characteristics oF
Level 2 and possible areas for
growth that can be observed

veral responses.
i.mrc‘;%;: EQAO dogs not score
the content in the lfigas box,
the students prewriting can
provide insights info his or her

writing process-

OBSERVATIONS

Although some
responses indicate that
the student is able to
recognize and construct
coherent sentences,
other responses suggest
difficulty in structuring
coherent sentences and
paragraphs to show
relationships. This is
also evident in his or her
short- and long-writing
responses.

The third response
suggests that the student
has used prior knowledge
but has not connected

it to the main idea of

the paragraph to select
an appropriate closing
sentence.

The fourth response
suggests a lack of
understanding of the
correct use of commas to
support the meaning of

a sentence.

SAMPLE ANSWER

Choose the words that best complete the
sentence.

The athlete was on the front page of the
< \ .
newspaper o) ¢ o she set new records in
relay ¢ ¢0  distance running.
(A) that, or

B still, and
C however, or
D

because, and *

SAMPLE ANSWER

Choose the words that best complete the
sentence below.

Teachers students” skills through

work

| measure, their, habits

(EN
()
G measure, there, habits
H messure, there, habbits
J

measure, their, habbets

SAMPLE ANSWER

Choose the sentence that is written correctly.

‘\‘"\A\) Sara, went home to find her brother
~ eating.

B In the morning, Michael walked to the
store. *

C Connie wandered around the mall until,
her mother arrived.

D Jamal fed the birds, in the bird feeder just
outside his house.

SAMPLE ANSWER

Choose the best closing sentence for the
following paragraph.

The most important meal of the day is
breakfast. Research shows that students who
eat a well-balanced breakfast every morning
do better in school than students who skip
breakfast. Eating a breakfast of fruit and
cheese, for example, provides your body with
energy. Skipping breakfast can leave you
feeling tired in class.

.\ A \ You need to eat three healthy meals

— every day.

B If you skip breakfast, be sure to take
your vitamins.

C You can learn more effectively if you
cat breakfast daily. *

D Include foods from all of the food
groups in your breakfast.
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Junior Writing | Level 2

OBSERVATION SAMPLE ANSWER

The student responds

in part to the topic,
listing multiple details
about what students,
rather than the principal,

You have been named principal for the day. Describe what you would do during your day as the
principal.

Ideas for My Description

would be able to do. The Free freez.es | Cpo@de |, @,z
. . | & a
development of ideas is F;r\ &ci
limited. Problems with
sentence structure and eweryone can e \ag
punctuation do not make “Tho ( Q%QMQ ot Vs i
oo

the response difficult
to understand.

Remember:
¢ Check over your work.

e Check your spelling,
grammar and punctuation.

Write your description here.

1€ WaS PAnciPa) Fora day the Whefe Schaol Lo d
MM&/MB@Q&L&MUM
There World Lo @ctivitios Queny Lese oo Would

lbe A Qieny ar)led [ de  Tab oS Cakrpd in
Ceoo QEZZQ\\%\Qﬁacgdg and fRe=e3and ooy dng

bbold B home WiTle loli@P
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OBSERVATION

The response indicates an
attempt to consider the
context of the prompt and
includes content related
to the topic (what the
student would announce)
but doesn’t use elements
of the form required by
the task of persuading

an audience, other

than listing prizes for
recycling. The response
includes relevant details
but doesn’t develop the
main idea that recycling
is important. Problems
with capitalization and
punctuation do not
interfere with reading,
and familiar words are
spelled correctly.

SAMPLE ANSWER

Junior Writing | Level 2

Write an announcement that you would read at a school assembly to convince everyone in your school

that recycling is important.

Ideas for My Announcement

Write your announcement here.

Remember:
* Check over your work.

* Check your spelling,
grammar and punctuation.

1 woal QANNOUCR +-L\Q+ 'k"\no %CLOC‘\‘ u&@c‘_q +(‘)

QC.//C!Q, Moce_and Yo (e weold Yoo en RDize Too

ﬂo Yo W nm,%cla 9SeS a baS ket Folled With

Socce [ boallC | e Slcet10allS . TonniS be S cde QN d Lo

Can L\nrg Cerxl/c)mg Erotd hole.
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Junior Writing | Level 2

SAMPLE ANSWER

Write a story in which someone’s life is changed for the better after receiving a letter in the mail.

Ideas for My Story
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OBSERVATION

The response is
imaginative and includes
vivid details suitable to
the story form. The story
is sequenced logically,
with some connecting
words; however, problems
with sentence structure
and punctuation require
the reader to decide
where some sentences
begin and end. The
writing indicates an
awareness of simple
story elements (opening,
sequence of events) and
includes relevant details.
Although the story is
related to the context of
the task (Mrs. Andrews
receives a shocking
letter about Jake’s near
death and never yells

at him again), it doesn’t
develop the main idea
that the life of the person
who receives the letter
changes for the better.

Junior Writing | Level 2

SAMPLE ANSWER (continued)

Write your story here.
o oche She ddotcak about '
C + 1 Nood

ALALRL/S San TakKe intewdol She alubys Put bhe € Yail ok,
hiS fet L) hon he WhS bkl I< ng SeWhen ho Steffedon bor =) )

She Would Screechoote lood Meow andMrcdnd row
Waoldellat b t bl Ade b wrere OO IGLE ng, Loty )
aned. o ke got TheSwine €lo and bksintte hase el

an fo b/s In hoalmeSt
c_l;,',; Sho.wias Shaked el ko Gyt 9ut af 1he hest,te/ JUV5.
/i/UJ(UJY “C'J!Lfyp [lath. m 1nStead She Yelled o+

bbdﬁlﬂ'o Wa—c, “e VeS1.0S sl nc
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Junior Writing

YUUUUUUUUUUUNUUUNUUUDUUY

LEVEL

3

Responds to the task with
clear and focused ideas
stated in a manner that is
easy to read and understand

TARGET

You may see some or all of these characteristics in a student’s performance
at this level:

Responses to Tasks

Ideas/Organization

stays on topic

clearly responds to all parts of the task with an understanding and awareness of
audience, purpose and form

shows an understanding of different forms of writing

provides ideas that are appropriate to the task, clearly expressed and developed,
but support may be vague or limited

includes relevant details from his or her background knowledge and personal
experiences to help the reader understand the message

provides justification for reasoning
provides an introduction that sets the stage for the reader and draws the reader in
uses dialogue, quotations and his or her own viewpoint, as appropriate, to advance

rt students at
ls_:sglo3 in using de’ra.ils
to clarify ideas and in
developing coherent
poragmphs ’rq commu
precise meaning.

nicate =

the writing

= uses connecting and transition words (e.g., however, but) to help the flow of ideas
= shows evidence of having planned and organized ideas to fulfill a clear purpose
organizes writing into paragraphs and uses a logical but conventional structure

Conventions (spelling, punctuation, grammar, usage)
= makes few errors in spelling, grammar and punctuation

= varies sentence structure

= includes adjectives, adverbs and descriptive language

IF STUDENTS
NEED HELP WITH...

THEN TRY...

RESOURCE LINKS

using specific supporting =

using peer conference groups in which students share

A Guide to Effective Literacy Instruction,

information and details to and clarify ideas. Grades 4 to 6
define, clarify and develop ®* using modelled- and shared-writing mini-lessons to Volume 6. pp. 25-28, 33-34, 50 [p. 110]
ideas demonstrate how to locate information in a variety of Content Literacy, monograph #13
sources and then record and cluster it. [p. 112]
= co-developing a writing template with paragraph starters
such as “there are several reasons for.”
organizing paragraphs = having groups sort paragraphs from a mentor text into A Guide to Effective Literacy Instruction,

to develop a logical and
cohesive text

a logical order and share their decisions with other
groups to compare.

providing students with specific feedback prompts to
use during peer conferences.

providing students with a sample text with no
paragraphs, and have partners indicate appropriate
breaks and provide reasons for their decisions.

Grades 4to 6
Volume 6. pp. 25-28 [p. 110]

Differentiated Writing Instruction in
High-Yield Strategies to Improve Student
Learning webcast [p. 113]

expanding writing =
vocabulary to clearly and
precisely communicate .
meaning

examining mentor texts (e.g., advertisements,
newspaper articles) for precise, vivid vocabulary.
creating an anchor chart of vocabulary used to support
meaning.

having the students maintain a personal thesaurus.
creating a word wall of subject-specific language.

Non-Fiction Writing webcast [p. 113]

A Guide to Effective Literacy Instruction,
Grades 4to 6

Volume 6. pp. 41, 49 [p. 110]

using literary techniques =
to develop a personal style
appropriate to the assigned «
task

examining mentor texts to illustrate style elements such
as imagery and voice.

having students adapt familiar texts by changing the
setting, characters and/or events.

creating a display of student-collected examples of
effective techniques.

A Guide to Effective Literacy Instruction,
Grades 4to 6

Volume 6. pp. 42, 49 [p. 110]
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D)

he |
le responses on t
S CER P re selected

following pages df
from one student’s body of

work fo illustrate some common
characteristics of work at I
Level 3 and possible areas odr
growth that can be og::rve
veral responses.
i«ﬂ?\%ﬂg: EQAO does not score
the content in the lfigas box,
the student’s prewriting can
provide insights into his or her

writing process.

OBSERVATIONS

The responses
demonstrate a clear
sense of how to link

and organize ideas by
structuring coherent, and
in some cases complex,
sentences and paragraphs.

Junior Writing | Level 3

SAMPLE ANSWER

Choose the words that best complete the
sentence.

The athlete was on the front page of the

newspaper she set new records in
relay distance running.
A that, or

B still, and
C however, or
@ because, and

SAMPLE ANSWER

Which is the best way to combine the
information in the following sentences?

It was late at night.
The raccoon woke up.
The full harvest moon rose in the black sky.

A It was late at night, the full harvest moon
rose in the black sky but the raccoon
woke up.

p
@ Late at night, the raccoon woke up as
the full harvest moon rose in the

black sky.

C It was late at night, the raccoon woke
up, the full harvest moon rose in the
black sky.

D It was late at night when the raccoon
woke up, the full harvest moon rose in
the black sky.

SAMPLE ANSWER

Choose the best closing sentence for the
following paragraph.

The most important meal of the day is
breakfast. Research shows that students who
eat a well-balanced breakfast every morning
do better in school than students who skip
breakfast. Eating a breakfast of fruit and
cheese, for example, provides your body with
energy. Skipping breakfast can leave you
feeling tired in class.

A You need to eat three healthy meals
every day.

B If you skip breakfast, be sure to take
your vitamins.

Q] You can learn more effectively if you
eat breakfast daily.

D Include foods from all of the food
groups in your breakfast.
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Junior Writing | Level 3

SAMPLE ANSWER

You have been named principal for the day. Describe what you would do during your day as the
Ideas for My Description

- Spocts .
Lod —(rgm _Mov'ie

_Foun _ Recess
_ Nice

_ ot ice -S\ges

50

PR Syttt ~Candy

- Steden ts
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OBSERVATION

The student has
responded to the topic
with multiple descriptive
details. However, the
focus is on being named
principal for the day rather
than on what the student
would do as principal.
The ideas are appropriate
and develop the story,
revealing the student’s
humorous viewpoint. The
organization is logical,
with introductory and
concluding sentences that
provide unity. Problems
with verb tenses and
punctuation do not
impede the reader’s
understanding of

the story.

Junior Writing | Level 3

SAMPLE ANSWER (continued)

Write your description here.

On May 1% 2006 1 Jo?i‘e(‘ WS Joted

Pf‘i ﬂc_{?q\ Pq_c the Ag\j. I was 5 Sqrgrised

ot 1 Yad "r-'\??t(’ auer my untied

bluoe and black WNihes; 1 had got bath  up

%  show My l—mﬂg;neés da e Siudeats

who  witre oY  iuece  lockecs toying ¥ reach

“qucd‘; H\% 0e w {)f:l\::?ol me )-u,lz\‘ef‘. As 1

walleed \n o1y 9v;n;;?q‘ of'fice ol 1 swelled

wey  the svell  of brawd anew leathex.

1 wulked fowacds {le fac block, l‘eaflecr

Yeal and made  wy anmovuceeseal. o

tuaub  tue  gegple  who  had  veted foc

we.Jhat “'u\l. e Stuocol had luncty  wWoucrs

for 2 hours and 1 LLWad given thew,

So0vt freed g 1o Jdo whak ‘\acslf ulqn“"ed,

As 1 ug“r.'r‘ 1n he white \nu“.ﬂa:’u

ueqr‘\m; CEN blatk, gad red 5o;+ 5‘\)&&/\%

AT AT
1

Yuasbing me. 1] felf qreal bt’.-m7 peonc 9
of ihe day. ’
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Junior Writing | Level 3

SAMPLE ANSWER

Write an announcement that you would read at a school assembly to convince everyone in your school
that recycling is important. -

Ideas for My Announcement
tovrible

= G“ h“‘ “.“"\-ﬁ,

—(rresm

- feduce % teusp ‘g.,c.\-!je - b“‘} 'e5 ﬂqw"s

“Jarbag* ;l,..J-,

g ~aly_ less vqygr

. ihﬂé e

- biws “bay s
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OBSERVATION

The student has
responded using
appropriate formal
conventions and with
vivid details that indicate
an understanding of the
purpose of the task and
engage the audience. The
organization of ideas is
confusing at times and
suggests that recycling,
rather than a lack of
recycling, is the “crisis”
causing “plants, animals
and other living sources”
to die.

Junior Writing | Level 3

SAMPLE ANSWER (continued)

Write your announcement here.

Good  oaftecvionn oy fellow ‘n!(". T:‘Jga

1 a.m here to talk about a woe oy ble

noduc € Cn'f\‘s." you q\L i(obnh‘\? bng w \\oa“

il TRecycling quv\}',‘, anivaals  and  siber

‘1J-mq, S(\\\"CQ'J v J‘Ql'\!: hsbgﬂso o“ “‘\-5

J-)-‘\’\u\‘i-«} ' ‘I"“‘:b\? palore  (eisfs. Y ”‘l;wh

Mol ouf \\\Jv«\qm-}‘j S e ?rvhl't'" = \v“m’

ol |
YWa d wenader | because we  age 4 ug by
] -

reaewable Sgutcxy r 4 {Le GMJ‘]A Qr(’: whtna F

<ould be ‘110;*\} |f-\._\.r-') NU}L"M} 1 55}:

hal our schonl  Geeen Plavts fublic 9chgot

))\D‘JJ haye o (.lzqn U? ‘)q¥ oyt €

<Y w((‘ﬁ Yo “-!*D (R AS h\«qul awnd alingf
1

]
clew. You can A\l your Leaitndd  yod

(’um“} \o deo Yl Juwnt ajpd \I'\\;I

cawvy h“ ()“\8*7.0“ You \‘\‘an hou  cleam=

and Low  woch ieufd" n’ 't wou I da.

lhy  was vy svnounctwetwnd  ahout  Ceeycling,
¥ J Vi

THANK YOU g fellow ey,
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Junior Writing | Level 3

SAMPLE ANSWER

Write a story in which someone’s life is changed for the better after receiving a letter in the mail.

Ideas for My Story
Socce’
- Qﬂ"";\\' —fervmov 2
_S\U""' 5
qeot _Beql Aeam
‘E)(\’H) ,q(‘(:,b\.' fs - (‘\\\')
Aows
- roani ~ho A-BQ(QQ‘ o,
Remember:
* Check over your work.
* Check your spelling,
grammar and punctuation.
Write your story here.
Qae day qe 11 le Rownaldi mhe was _‘,lu-;,mg
Soue < At Gl ) .3‘! “)q;"e dd"lb 1) :'| ‘;j
old  broke, Vouse. Lithie Rougldinke's  page
mollLer nad yg"eJ by Mame ogt M Roualde "’ v
ccal  mawe. Ye  wad cushed Yo Yis wolher
“"Yes Maq Ma” 540 Roualdo. e had  called uin
ouer becayse e  had }o* a  mal, gouale
un his we fLer WEerg vedy PRYAN LA sed
: \
hecayse they  neued yoi ol Ronald deeid 17
1 7
e apen  the il W0 ceud 1. He ca30
i
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OBSERVATION

The response portrays

an imaginative sequence
of events. Relevant,
colourful details support
the story development but
there are some gaps in
the story line (reason the
man sent the scholarship,
the sequence of events
at the end) that disrupt
coherence. Any errors

or inconsistencies with
spelling, punctuation and
sentence structure do not
interfere with the overall
meaning or detract from
the story.

Junior Writing | Level 3

SAMPLE ANSWER (continued)

- .

ik i
wot Tea d '%' Vs wvag w1 Lad o becavs¢

he Jid nt q0 Yo scheol, on s RovmlJo

J\dnl‘f have e edycationw Yo \earn Vew

W ¢cad, 50 Wty Wiy wmgwm ape ~¢d .}=g|n(

rqu and vhal | WS, , 4 A f)g\ulwﬁ\..;v

e = awd |‘)\q~# ?t@f&&ﬁiund' 50 €7,
The (‘u-ﬁ;h‘, WA  very \’H’nn,l.
Jwo DAYI LATER. ..

Too do.\=5 \(A“ Cv L) oMahn thSSQJ

-.“ o n.<¢ lﬁﬂ ’{L(r 9u;4‘,hu() ag el on

Yheic {ront dooe, M2 Lus e e B wiro

Sen) hia, W, 5(Lw\mj\n.‘? o pay off  wis

eiptnn v g schos|  €ucabon, Every J'ﬂ[ at 500, .
i - o L]

q“() a, ™M Rona \‘)0 wad to vmd'li and

{,ru\‘.‘:ye Sgcctes for q\:ov“ 1 and a waf

mon Yhs, As p\o\nu!da ‘}te\n the betbe? hLe

qot M Soccer and ia gchvo).

4

A FEW YeEaRs ULRAIER. |,

A Lo Jears \oler fona\da wus  aslked

Yo ?\u} v the Naliowel EEA “Braul”
itawvy hig how. "bo"‘*ﬁ! jeaw, Rovialde
hoad ‘r.ed aul st M™Made t. He yad
r9Wed Lo~e b Il his Pu-vm*\; awd

a ‘0“ 0(‘ PUV‘S , A lot o{ IV £y qn(‘)
|

mf)@ Wy fawg’i\!" awd “a:m-sdp W‘odd.

THe END)
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Junior Writing

LEVEL

4

Thoughtfully responds to
the task with a personalized,
unique and well-organized
writing style that captures
the reader’s interest

P

/

TARGET “//

t
support students a

Leszl 4 in developing an
engaging personal style in
a variety of text forms fo

audiences.

suit different purposes and

You may see some or all of these characteristics in a student’s performance
at this level:

Responses to Tasks

understands the tasks clearly

demonstrates a clear understanding that writers communicate to a particular
audience for a particular purpose in a particular form

provides well-developed ideas connected to the assigned task in a recognizable
written form (e.g., letter, instructions)

Ideas/Organization

sets the stage for the reader and holds the reader’s attention through to the conclusion
includes relevant details and personal thoughts to make the text interesting and
engaging

ensures the text flows effectively to communicate a clear message

uses a varied selection of descriptive words

engages readers so they can visualize what they read

makes his or her personal voice evident, consistent and distinct

organizes his or her writing logically into well-developed paragraphs with effective
transition words

Conventions (spelling, punctuation, grammar, usage)

uses conventions, spelling and grammar correctly
combines sentences in different ways using a variety of connecting words
uses a varied vocabulary and makes effective word choices

IF STUDENTS
NEED HELP WITH...

THEN TRY...

RESOURCE LINKS

manipulating different text = asking the students to rewrite an informational text
for a different audience and purpose (e.g., change a

forms to suit a variety of

A Guide to Effective Literacy Instruction,
Grades 4 to 6

purposes written explanation of tornadoes to a poster for Volume 1. p. 43 [p. 109]
Grade 1 students). Volume 6. pp. 11-13, 39-40 [p. 110]
= modelling how changing language and paragraph Non-Fiction Writing for the Junior
sequence can affect meaning (e.g., make an informal Student monograph [p. 111]
piece more formal, change description to persuasion). ’
= co-creating text frames.
= having the students collect text form examples to
illustrate elements that are common and elements that
vary in a form.
synthesizing relevant = providing graphic organizers (e.g., important/interesting A Guide to Effective Literacy Instruction,

information and ideas
to support an opinion or

chart, concept map) to help the students gather, sort
and consolidate information and ideas.

central idea = using a “pass it on” peer-editing strategy where students
add questions to each other’s written work to extend or

clarify ideas.

= having the students highlight the opinion presented and
the supporting ideas and details in their writing drafts.

Grades 4 to 6
Volume 1. p. 136 [p. 109]
Volume 6. p. 39 [p. 110]

Non-Fiction Writing webcast, segment ii
[p. 113]

developing an engaging, = reading aloud mentor texts that illustrate voice

and creating an anchor chart that describes the

characteristics of different writing voices.

given the assigned task * having the students collect samples that illustrate
effective styles of writing.

= having students create digital poems that link images to

distinctive personal style
and using it appropriately

A Guide to Effective Literacy Instruction,
Grades 4 to 6

Volume 6. pp. 9, 81-84 [p. 110]

Poetry: A Powerful Medium for Literacy
and Technology monograph [p. 111]

Why Student Voice Matters [p. 112]

support their poetic language and reinforce the message

or theme.
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http://www.eworkshop.on.ca/edu/resources/guides/Guide_Lit_456_Vol_1_Pt1_Junior_Learner.pdf
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Lit_456_Vol_1_Pt1_Junior_Learner.pdf
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Lit_456_Vol_1_Pt1_Junior_Learner.pdf
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Lit_456_Vol_6_Writing.pdf
http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/Non_Fiction_Writing.pdf
http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/Non_Fiction_Writing.pdf
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Lit_456_Vol_1_Pt2_Junior_Learner.pdf
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Lit_456_Vol_1_Pt2_Junior_Learner.pdf
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Lit_456_Vol_1_Pt2_Junior_Learner.pdf
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Lit_456_Vol_6_Writing.pdf
http://resources.curriculum.org/secretariat/ april18.shtml
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Lit_456_Vol_6_Writing.pdf
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Lit_456_Vol_6_Writing.pdf
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Lit_456_Vol_6_Writing.pdf
http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/Hughes.pdf
http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/Hughes.pdf
http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/classroom/StudentVoice.html

/ ’lr.l
I
.

The sample responses on ’rhj
following pages dre select?
from one student’s body o )
work fo illustrate some commo
characteristics of work at I
Level 4 and possible areas odr
growth that can be o?:rve
veral responses.
i«rpr?\r:)%;: EQAO dogs not score
the content in the lfigas box,
the students prewriting can
provide insights info his or her

writing process-

OBSERVATION

The responses indicate
an understanding of
sentence structure

and the correct use of
punctuation.

OBSERVATION

The response indicates
understanding of how to
organize several ideas
into a complex sentence.
The mark by option A
suggests that the student
considered this response
but perhaps changed his
or her mind after a careful
rereading of the choices.

Understanding EQAO Levels of Performance: Using EQAO Information to Improve Student Learning—Junior Division | 2012

SAMPLE ANSWER

Choose the words that best complete the
sentence.

The athlete was on the front page of the
newspaper _ b€  she set new records in
relay and distance running.

A that, or

B stll, and

C however, or

Ve
LD ) because, and *

SAMPLE ANSWER

‘Which is the best way to combine the
information in the following sentences?

It was late at night.
The raccoon woke up.
The full harvest moon rose in the black sky.

DK Tt was late at night, the full harvest moon
rose in the black sky but the raccoon
woke up.

Late at night, the raccoon woke up as
the full harvest moon rose in the
black sky. *

C It was late at night, the raccoon woke
up, the full harvest moon rose in the
black sky.

D It was late at night when the raccoon
woke up, the full harvest moon rose in
the black sky.

SAMPLE ANSWER

Choose the sentence that is written correctly.

(_F) Throughout the day, she had walked over
slippery forest trails and snow-covered
hilltops.

G Throughout the day she had walked over
slippery, forest, trails and snow, covered
hilltops.

H Throughout the day, she had walked over
slippery, forest trails and snow-covered,
hilltops.

J  Throughout the day, she had walked, over
slippery forest trails, and snow, covered
hilltops.
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Junior Writing | Level 4

OBSERVATION

The response
demonstrates a clear
understanding of the
task. The ideas are well
developed with multiple
relevant details that are
fully connected to the
topic. The viewpoint
presented supports the
principal-for-the-day
context. Transition words
support the organization
of ideas and help create
an effective flow to

the text.

SAMPLE ANSWER

You have been named principal for the day. Describe what you would do during your day as the
principal.

Ideas for My Description
-all “"’Y recess
-free time

’l\‘)’i Par"’k’

telax in the office lounge
- order 7000 pizas
~new gym e‘u‘P’“‘M"

Remember:
* Check over your work.

* Check your spelling,
grammar and punctuation.

Write your description here.
ihe
IE T uree dpencipal ot [name]

entiie AayA F-‘rSl’, |'d make the firsh 3peri04l§ free ting 56 Hhat Hhe kils ol

Ps, 14 change the schedvle of the

packy in the morheng, Then, for the rest of fhe school day, 14 schedvle

recess F Hhey wanted fo, with dreats Bor jeanit free jce-cream, Next,

while The k.ds were playing sotside, I'd host a qu"\! i the deachess lounge

for all of the shool shif, with 7000 pizzas, Fimlly, [°] by .o

school sugplies, 9y czu-‘m»ev«{-, ond books,

1+ woou be the ‘pe_[£¢c+ school dq\'/ of {her vear, qr\J €T ewold .‘eﬁﬂ-ﬁ

my joL as pr."cipal, It would le o peFert school yeq’r!
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OBSERVATION

The student has
responded using
appropriate features of an
announcement, including
an initial address and a
closing catchphrase. The
language is persuasive,
and ideas and details

are chosen to engage

the audience with the
message. Minor problems
with conventions do not
interfere with the reader’s
understanding.

Junior Writing | Level 4

SAMPLE ANSWER

Write an announcement that you would read at a school assembly to convince everyone in your school
that recycling is important.

Ideas for My Announcement
- helps the enpironher
- retyele

Remember:
¢ Check over your work.

* Check your spelling,
grammar and punctuation.

Write your announcement here.

Hella, Fellow E 1. +.'qer5|‘ We all fove the earth and ﬂt_{ beau{'g, the
wq{’u‘, 'H-\Q I“J, CU'\J ‘”\e, I';FC. HDIUWU! ‘fl,( wof”. ¥l lpefn} du#ﬁfd b’r{*

qurbage and waste, W i< pclll.ﬂ-:n_? nature _and dcdmymg the enviohment,
Think abovt ! K

¥ pvery brne ﬂmu?l, 50(».:#..11’ on Hle qmund; m animdl could eat v+ and

die, Th 3 hqm.‘ng the garths Jfe! So think before oy |Hec! Recycle b

' possible, qucn'n‘n.? revses Hhe makerial b creale new prdock,

So t‘uhg,rnl:ul Re&..;se) ReUSE‘ RQCVC{Q’
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Junior Writing | Level 4

SAMPLE ANSWER

Write a story in which someone’s life is changed for the better after receiving a letter in the mail

Ideas for My Story e B
~ Unwergity of Watedeo
-lefrer atlows  stdent iN
.-(g.h,‘bﬂd’ﬁé
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OBSERVATION

The opening of this
response sets the stage
for the reader with a vivid
description. The text
flows well, with paragraph
structure and dialogue
moving the story forward.
Ideas are well supported
with relevant, specific
details. Vocabulary
choices engage the
reader. Conventions are
generally used correctly.

Junior Writing | Level 4

SAMPLE ANSWER (continued)

Write your story here.

It was q hot SW J&.,',,Tl\z SUA was SA.‘.MJ 43 6“"4“’ as Q

/'f“’ LJ“: ot the J‘/(ul was  Llyer H@n e ocean, 5(400' Wi (;vu{~ for

most but down jn the (_ih of [city’s name], ﬂ(ere wds a Lc,y barl at work.

He waj WOrL.‘n_A’ Anrd {‘OWJJ 3e'H’.$ fll‘{’o unu‘vefst.'{\;, Hf Ltlcl J,'OS"' ’paS_‘;el

h-”LSLkoo, at SELONI&"‘I S‘-Lool,“j“u‘ 4h “"eﬂvt of
91%. He was one of He +0f shydents in the school, He loved Siente math,

anl arh,

|school’s name|

One. c‘qy, the b°'j found a peculiar folor m e marl, It was

Sea,eJ (h 4 bef?( envc’o'of_ Sr;QhaJ,/IE Me; [namc] i The

Univcry'#",‘ of Widerbo.” Ths made him_anyious.,
“will they acept? he thovght He quick deared i} open. "What iF T get
cejecked? What JFT don't gof Whatif T o't get o job because [ don't

90,?,.4” Fhese g@_ﬁ‘;'ms were Qomburan}r 43 mind, He opmecl it s!ouly with

andicipation, Inside was. was .. a cectificate!

2 7
I+ 5*~J, Dasr p1, [name] /TS our pleasure o accest-
v Ll

You_ints_our Mm.‘/}/. We upwld Le horored Fo have ope of the greatest

minds _sn_|[city’s name| jorh_our sholent body. You have xecllent sbifs i ma,

-52/?/7::, and ar and s amazing aweaye/ We would fike t welcone
Vou T the Uhiversiy of Watersoo. 5"ncar/,u, He representative of fhe

Uhivers'ty, Gary Bftord.”

J“'“QJ was f‘bnneJ. He was I h jlock anJ aw € He Louu-»u‘ be lieve n'l'.

Minvtes Jaker, he  had finally realized what j‘u.ﬁ" Ay_me.) .

I've Just Leen occepted ints the Univecsity of Watecloo!"' he sreaned,

He cealized how ks life had charged, L ain 9ef Q4 job, I am

smact enovgh 4o be acceted, I an have & successtol (e, and it

30(:\4 #o be qrea+.'”
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Junior Mathematics

LEVEL

1

When all relevant information
is present in the task, uses
addition and subtraction

to solve familiar problems
and to communicate the
solutions

TARGET

support sfuden’rs.af

Level 1 in comparing
mathematical concep
procedures within a
different contexts.

IF STUDENTS
NEED HELP WITH...

ts and
nd among

You may see some or all of these characteristics in a student’s performance

at this level:

Computation

= usually performs addition and subtraction operations successfully

= understands and uses simple patterns

= applies familiar mathematical formulas frequently, sometimes appropriately

Problem Solving

= uses the same approach for many problems
= repeats information from the question in an attempt to solve and answer it
= applies simple one-step rules and strategies for most problems

= responds to one part of the problem

= is more likely to attempt to solve problems when all relevant information is present

in the problem statement

Communication

= attempts to communicate basic information accurately
= uses limited mathematical vocabulary (terminology, symbols, visuals) to explain his

or her work

THEN TRY...

RESOURCE LINKS

understanding problems and
what questions are asking

= modelling how to identify key words in questions
(“construct,” “plot,” “pattern,” “how many,” “identify,
“explain why”) and use them to plan a solution.

= having the students ask questions while solving
problems as well as before and after.

= modelling how to use the information in questions to
solve single-step and multi-step problems.

A Guide to Effective Instruction in
Mathematics, K-6

Volume 1. pp. 24-28, 66-68 [p. 110]

Volume 2. pp. 60-62 [p. 110]

Volume 5. p. 1-55 [p. 110]

Data Management and Probability,

Grades 4-6, p. 21 [p. 111]

Classroom Visit #2 in Through the Eye of the
Learner webcast [p. 113]

understanding mathematical
relationships in problems
and using familiar
operations in unfamiliar
contexts

= having the students work in mixed-ability groups to
hear how others solve problems.

= engaging the students in math games and puzzles to
help them develop an understanding of mathematical
concepts and relationships (e.g., using words and
numbers to show fractions, part-whole, relationships

between nets and sketches, probability of an answer).

= using manipulatives (e.g., miras, pattern blocks, tiles)
to explore relationships.

A Guide to Effective Instruction in
Mathematics, K-6

Volume 1. pp. 66-68 [p. 110]
Volume 2. pp. 38-45 [p. 110]
Volume 5. pp. 46-52 [p. 110]

Understanding of Geometric Figures Through
Drawing and Paper Folding webcast [p. 113]

Measurement, Grades 4-6, pp. 31-39 [p. 111]

Number Sense and Numeration,
Grades 4-6

Volume 1. pp. 30-35 [p. 110]
Volume 5. pp. 11-20 [p. 110]

using details from their
solution to support their
thinking

= modelling mathematical language used in different
contexts.

= demonstrating a variety of ways to justify thinking
(e.g., words, diagrams, manipulatives).

= using shared approaches such as thinking windows
and group solution writing for students to talk about
and compare how they represent their mathematical
thinking.

A Guide to Effective Instruction in
Mathematics, K-6 olume 2. pp 75-76 [p. 110]

Data Management, Grades 4-6. p. 30 [p. 111]
Measurement, Grades 4-6. pp. 89-95 [p. 111]

Geometry and Spatial Sense, Grades 4-6,
pp. 223-237 [p. 111]

Number Sense and Numeration,
Grades 4-6

Volume 1. pp. 36-40 [p. 110]
Volume 2. pp 15-38 [p. 110]
Volume 3. pp 11-23 [p. 110]
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http://www.eworkshop.on.ca/edu/resources/guides/Guide_Math_K_6_Volume_1.pdf
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Math_K_6_Volume_1.pdf
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Math_K_6_Volume_1.pdf
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Math_K_6_Volume_2.pdf
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Math_K_6_Volume_5.pdf
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Data_Management_Probability_456.pdf
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Data_Management_Probability_456.pdf
http://www.curriculum.org/secretariat/eyes/classroom2.shtml
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Math_K_6_Volume_1.pdf
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Math_K_6_Volume_1.pdf
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Math_K_6_Volume_1.pdf
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Math_K_6_Volume_2.pdf
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Math_K_6_Volume_5.pdf
http://www.curriculum.org/secretariat/february6.shtml
http://www.curriculum.org/secretariat/february6.shtml
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Measurement_456.pdf
http://www.eworkshop.on.ca/edu/resources/guides/NSN_vol_1_Big_Ideas.pdf
http://www.eworkshop.on.ca/edu/resources/guides/NSN_vol_1_Big_Ideas.pdf
http://www.eworkshop.on.ca/edu/resources/guides/NSN_vol_1_Big_Ideas.pdf
http://www.eworkshop.on.ca/edu/resources/guides/NSN_vol_5_Fractions.pdf
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Math_K_6_Volume_2.pdf
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Math_K_6_Volume_2.pdf
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Data_Management_Probability_456.pdf
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Measurement_456.pdf
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Geometry_Spatial_Sense_456.pdf
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Geometry_Spatial_Sense_456.pdf
http://www.eworkshop.on.ca/edu/resources/guides/NSN_vol_1_Big_Ideas.pdf
http://www.eworkshop.on.ca/edu/resources/guides/NSN_vol_1_Big_Ideas.pdf
http://www.eworkshop.on.ca/edu/resources/guides/NSN_vol_1_Big_Ideas.pdf
http://www.eworkshop.on.ca/edu/resources/guides/NSN_vol_2_Addition_Subtraction.pdf
http://www.eworkshop.on.ca/edu/resources/guides/NSN_vol_3_Multiplication.pdf
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The sample responses on ’rhg,
following pages are selecf?
from one students body o |
work fo illustrate some commo
characteristics of work at :
Level 1 and possible areds or

d
that can be observe!
growth | responses. Alfhough

t score the wriﬁen
student’s thinking
i i estions,
about mulfiple-choice questio
it can provide insnghf.s u.'\’ro h|sdor
her mathematical thinking an
problem—solving processes.

among several
EQAO does no
evidence of the

OBSERVATIONS

The student’s
understanding of familiar
geometric relationships
(e.g., rotation, reflection)
when all of the
information is presented
is inconsistent. In one
question, the student has
identified the appropriate
image using the reflection
and rotation described.

In the other question, the
student has selected the
image that represents
one 90° rotation counter-
clockwise rather than the
three rotations required.
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Junior Mathematics | Level 1

SAMPLE ANSWER

The shape below is reflected across the dotted
line and then rotated 90° clockwise about
point X.

Which of the following shows the shape after
the two transformations?

A x

|

X

SAMPLE ANSWER

Look at the ladybug below.

The ladybug is rotated three times in the
following order.

* 90° counter-clockwise
®180° clockwise
+ 180° clockwise

Which of the following best illustrates the
ladybug’s position after the three rotations?
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Junior Mathematics | Level 1

OBSERVATION

The student has
attempted to follow

a multi-step process

to construct a shape.

His or her work shows

a quadrilateral (i.e., a
shape with four sides)
rather than a pentagon
and some of the required
conditions (e.g., two
obtuse angles, one acute
angle and one line of
symmetry). The student
has shown no right angles
and no sides with a
length of three units. It is
unclear what conditions
or mathematical
language the student

has understood.

SAMPLE ANSWER

Construct a pentagon on the grid below that meets the following conditions.
= exactly | line of symmetry

« 2 obtuse angles

« 2 right angles

« 1 acute angle

« at least | side with a length of 3 units

Draw the line of symmetry on your pentagon.

Understanding EQAO Levels of Performance: Using EQAO Information to Improve Student Learning—Junior Division | 2012



OBSERVATION

The student has read
the question literally and
missed mathematical
cues about relationships
and the context of the
problem. The student
has demonstrated an
understanding of the
relationships involved in
increases and decreases
but has indicated which
colour is most likely to
be chosen.

OBSERVATION

The student’s
understanding of familiar
measurement relationships
when all of the
information is presented
is inconsistent. In one
question, the student has
correctly identified the
expression 54 +~ 2 — 12,
which represents the area
of the triangle minus the
area of the parallelogram
or (6 X 9) — (3 X 4).
However, in the other
question, the student

has not determined the
area of the triangle, but
has chosen numbers and
correctly multiplied 5 x 13.
The selected numbers
suggest an attempt

to apply to triangles
concepts relating to the
area of rectangles (e.g.,
multiply length and width).

Junior Mathematics | Level 1

SAMPLE ANSWER

Keenan places 3 green marbles, 4 yellow marbles and 1 blue marble in a bag.

Keenan then adds 1 green marble and 1 yellow marble to the bag.

Does the probability that Keenan will randomly choose a yellow marble increase, decrease or stay the

same?
Circle one: Increases Decreases Stays the same
Justify your answer. @ vellow  lblaz

¥ qree”

o
Ve how W
beaney  €iC e d

. have Hhe oSt

GF

-
LT
o ho*

SAMPLE ANSWER

What is the area of the triangle shown below?

13cm i 13 cm
15 ¢
[

24cm
A 60cm? ”
(B 65cm?
C 120 cm?
D 156 cm?

SAMPLE ANSWER

Which expression can be used to find the area
of the shaded region?

t 9cm {

@ sa+2-12*
B S4—4x12+2
C 12+2-54
D 12-54+2
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Junior Mathematics | Level 1

OBSERVATION

For this question, the
student has attempted

a solution, giving 12 as
the number of blocks

in the next stage, but
hasn’t considered all of
the information in the
question to solve the
multi-step problem

(e.g., maximum of

50 blocks for all stages).
The student has attempted
to communicate basic
information by adding a
block onto each leg of the
“L” but has not identified
the pattern correctly (e.g.,
add three blocks at each
stage, two to the vertical
and one to the horizontal).

SAMPLE ANSWER

Ms. Lewis has 50 blocks. She uses 22 of these blocks to make the pattern shown below.

— -
— -
Stage 1 Stage 2 Stage 3 Stage 4
How many stages will Ms. Lewis be able to complete with the 50 blocks?
\
Justify your answer. P[‘c—’ RS

toy Loe
and  Lowd

anSwis

g " Vtwoold  be  Hin

c\ﬂ@&/é(

q/,/z:f 2o

v pow F9oT
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OBSERVATION

The student has

applied simple one-step
procedures and responded
to one part of the problem
(plotting). The student has
graphed (y, x), indicating
a lack of understanding

of coordinates even

when the axis labels are
provided. The work shows
a parallelogram, but it

is unlabelled and is not
rotated as required by

the question.

Understanding EQAO Levels of Performance: Using EQAO Information to Improve Student Learning—Junior Division | 2012

Junior Mathematics | Level 1

SAMPLE ANSWER

Plot and label the following points to form parallelogram PQRS on the grid below.

P (9,12)
Q4,8
R (7,6)
S (7,10)

Rotate parallelogram PQRS 90° counter-clockwise about point R. Draw the new parallelogram on the

grid above.

B T S ¥
o = N W s ;g

- N WA OO N ®©

o

123 456 7 8 9101112131415
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Junior Mathematics | Level 1

OBSERVATION SAMPLE ANSWER

The student has identified
some familiar words in the Determine the area of the parallelogram below.

question and attempted

an answer but has 3 units/
missed the relationships K ﬂ
among the areas of the

shapes. The student ~— 4 units —

has not responded to

the part of the question The area of the parallelogram is .

about the area of the Draw a triangle and a rectangle each with the same area as the parallelogram. Use the grid below.

given parallelogram
(eight square units). The
response on the grid
shows a triangle with an
area of six square units
and a rectangle with an
area of 24 square units.
The student has given no
evidence of reasoning, /
although there is evidence
of a vague understanding 4
that area is related to the
number of squares inside
the shapes.

Justify your answers.

,Lf ) “«‘f‘w&l T ;ﬂ{ 1(9 ()' % /%_)}’ ,,th ﬂc C,‘kﬁ-f‘g‘ﬁ
T el CA 'L‘h‘?‘—% L{ e 14 ’,3 fj( rﬂg ‘Fh z
0 gqeltS W dhe InSide
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OBSERVATION

The solution suggests
that the student has read
the chart, but he or she
has represented it without
attention to conventions
(e.g., graph scale, labels).
The horizontal scale is
accurate and labelled
(e.g., weeks), but

the vertical scale is
inverted and is simply

a transcription of the
numbers presented in

the chart. As a result, the
student has graphed a
straight line by using the
550, 325, 275, etc., as the
vertical scale numbers
and has shown increasing
sales rather than
decreasing, as presented.
The explanation shows
no use of mathematical
vocabulary or
understanding of the
relationship between the
data and this type

of graph.

Junior Mathematics | Level 1

SAMPLE ANSWER

The table below shows the weekly video sales at a store over a five-week period.

Videos Sold

Week 1 2 18 [-4 ]85
Number of videos sold | 550|325 |275[100| 50

Draw a broken-line graph to represent this data. Show titles and labels on the graph.

=
=
4
=
L) ‘Ex)
O \Col
S o7
Cic - ) d
= - A L b= & 7
Wecl

Explain why a broken-line graph is the most appropriate graph to represent this data.

Jk\ / (;\ L n= N
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Junior Mathematics

A A 4 4

YUUUOUUUUUUUOUYYUOUUNUTY

LEVEL

2

Uses basic operations
(addition, subtraction,
multiplication, division) and
memorized formulas to solve
familiar problems and to
communicate the solutions

You may see some or all of these characteristics in a student’s performance

at this level:

Computation

= computes using all four basic operations (addition, subtraction, multiplication,

division) with some degree of accuracy

= distinguishes how numbers are used in different ways and what they represent

(e.g., quantity, measure, fractions)

Problem Solving

= applies simple, familiar formulas mechanically to most problems whether

appropriate or not

= may miss or misunderstand key information in the question
= applies the same solutions to problems that look like ones solved before
= focuses on getting the answer even if it is unreasonable rather than analyzing the

TARGET problem

Support students at 'Level 2h = uses strategies and procedures that are only partially correct

in developing Sfrﬂ*eg‘?s S = recognizes different sources of mathematical information (e.g., graphs, tables, charts)
as estimating, modelling = checks infrequently for the reasonableness of his or her answers

ion fo
nd mental calculation
- edictions about ’rhe
f a solufion.

make pr
reasonableness 0

IF STUDENTS
NEED HELP WITH...

Communication

= communicates his or her thinking concretely with a few words and representations

THEN TRY...

RESOURCE LINKS

determining which =
information in problems
is important

modelling how to use “what if” questions to identify how
changing one piece of mathematical information affects
another.

having the students pose problems and then
collaboratively solve them; ask the students to identify
any gaps in mathematical information.

providing partners with problems containing erroneous
information. Ask them to catch the mistakes, correct
them and explain their corrections to other pairs.

Data Management and Probability,
Grades 4-6, pp. 24-25 [p. 111]

Patterning and Algebra, Grades 4-6,
pp. 25-30 [p. 111]

A Guide to Effective Instruction in
Mathematics, K-6

Volume 2. pp. 46-47; 69 [p. 110]

solving multi-step problems =

using shared and guided approaches for the students
to learn about and practice a variety of problem-solving
strategies (e.g., act it out, solve a similar problem).
building a strategy wall for the students to refer to as
they independently and collaboratively solve problems.
Update the wall as the students identify additional
strategies or adaptations.

having the students use manipulatives to develop
algorithms and operational sense.

using a math congress approach to check the students’
misconceptions.

A Guide to Effective Instruction in
Mathematics, K-6, Volume 2. pp. 3-9;
26-29; 34-38; 41-43 [p. 110]

Volume 3. p. 15 [p. 110]

Volume 5. pp. 68-78 [p. 110]

Number Sense and Numeration, Grades
4-6, Volume 1. pp. 21-26; 3640 [p. 110]

Volume 2. pp. 15-18 [p. 110]

Volume 3. pp. 28-30 [p. 110]

Data Management and Probability,
Grades 4-6, pp. 104-110 [p. 111]
Problem-Based Learning in Mathematics
monograph [p. 112]

What Is Bansho? [p. 110]

checking solutions for =
reasonablenes

providing the students with prompts to use as they
check their solutions.

having small groups examine several solutions to a
problem and verify each solution.

using an interactive strategy such as placemat for
students to share and compare solutions.
modelling how to use estimation as a check when
investigating a problem.

A Guide to Effective Instruction in
Mathematics, K-6,

Volume 2. pp. 80-82; 70 [p. 110]
Student Interaction in the Mathematics
Classroom: Stealing Ideas or Building
Understanding monograph [p. 112]
Number Sense and Numeration, Grades
4-6, Vlolume 5. pp. 54-55 [p. 110]
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http://www.eworkshop.on.ca/edu/resources/guides/Guide_Data_Management_Probability_456.pdf
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Data_Management_Probability_456.pdf
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Patterning_and_Algebra_456.pdf
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Patterning_and_Algebra_456.pdf
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Math_K_6_Volume_2.pdf
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Math_K_6_Volume_2.pdf
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Math_K_6_Volume_2.pdf
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Math_K_6_Volume_2.pdf
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Math_K_6_Volume_2.pdf
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Math_K_6_Volume_2.pdf
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Math_K_6_Volume_3.pdf
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Math_K_6_Volume_5.pdf
http://www.eworkshop.on.ca/edu/resources/guides/NSN_vol_1_Big_Ideas.pdf
http://www.eworkshop.on.ca/edu/resources/guides/NSN_vol_1_Big_Ideas.pdf
http://www.eworkshop.on.ca/edu/resources/guides/NSN_vol_2_Addition_Subtraction.pdf
http://www.eworkshop.on.ca/edu/resources/guides/NSN_vol_3_Multiplication.pdf
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Data_Management_Probability_456.pdf
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Data_Management_Probability_456.pdf
http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/WW_problem_based_math.pdf
http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/WW_problem_based_math.pdf
http://professionallyspeaking.oct.ca/march_2010/features/lesson_study/bansho.aspx
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Math_K_6_Volume_2.pdf
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Math_K_6_Volume_2.pdf
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Math_K_6_Volume_2.pdf
http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/Bruce.pdf
http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/Bruce.pdf
http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/Bruce.pdf
http://www.eworkshop.on.ca/edu/resources/guides/NSN_vol_5_Fractions.pdf
http://www.eworkshop.on.ca/edu/resources/guides/NSN_vol_5_Fractions.pdf
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The sample responses on fh:

following pages are selec‘r:

from one students body o |
work to illustrate some commo
characteristics of work af ]

Level 2 and possible areas odr
growth that can be observeJrh -
among several responses. Al ‘ffegn
EQAO does not score ’rh,e wri B
evidence of the student’s thinking
about multiple-choice q.ues'r;:.ms(;r
it can provide insighf.s u:\’rO |Sd
her mathematical thinking an

- problem—solving processes.

OBSERVATIONS

In the first question, the
student has tracked

the repeating pattern of
rotating 90° clockwise
correctly to identify the
16th figure in the pattern.

For the second
question, the student
has recognized

familiar geometric
forms, operations and
relationships and applied
simple, familiar formulas
and patterns. The area
of the triangle has been
calculated using

Y2 base X height or
(24 X 5) = 60 cm?.

SAMPLE ANSWER

A repeating pattern is shown below.

o | @fed [ ¢
What is the 16™ figure in the pattern?
1
ap
R

or=

*

SAMPLE ANSWER

What is the area of the triangle shown below?

13cm i 13 cm
15ecm
il
24 cm
f@ 60 cm? *
B 65cm?
C 120 cm?
D 156 cm?
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Junior Mathematics | Level 2

OBSERVATION SAMPLE ANSWER

The student has made
calculations with basic
operations (i.e., addition

Carmen wants to install a fence. Each section of fence is 2.4 metres long and costs $6.00 per metre.
Carmen will need 16 sections of fence. How much change should he receive from $250?

and subtraction) with some

accuracy. This solution Show your work. - 4. 00 ‘

shows calculations for 16 $ —~c. 3\) 42253’ /{»C Wil j@%
sections of fence at $6.00 —6. 07 s £ ‘
a section. Note that he or —6e 9 0 b 54 I yn\f% 4
she has chosen addition ~6. 60

rather than a more =B § o

efficient computation g-00

strategy, such as ~6: 8 R

multiplication. Although e 8 3

the calculations are ~&4%9 ;

correct, the student has —%.c0

missed important details —6-00

in the problem. The cost - T

is $6.00 per metre and J 9% 7T ¢

one section is 2.4 m long.
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OBSERVATIONS

The responses indicate
that when reading the
question, the student has
missed or misunderstood
information about contexts
and relationships.

In this question, the
student has missed the
relationship of part to
whole. The response and
the explanation show
that the student has
understood the partial
relationship (e.g., the
number of yellow marbles
has increased, and so
there are the largest
number of yellow marbles).

For this question, the
student has used some
of the information in

the question (e.g., there
are 22 blocks to start
with and the number

of blocks increases by
three at each stage) and
attempts a solution but is
not sure how to interpret
the findings. He or she
doesn’t have a clear
understanding of the
relationship between the
total number of blocks
available (50) and the
number needed to make
stages 1 to 4 plus stage 5
(10 + 3 = 13 blocks
needed) and stage 6 (13
+ 3 = 16 blocks needed).

Junior Mathematics | Level 2

SAMPLE ANSWER

Keenan places 3 green marbles, 4 yellow marbles and 1 blue marble in a bag.

Keenan then adds | green marble and 1 yellow marble to the bag.

Does the probability that Keenan will randomly choose a yellow marble increase, decrease or stay the

same?

Circle one: ( lnc@ Decreases

Stays the same

Justify your answer. [ Wil 1ncf@aseS becass /¢ has more marbles than

before <o +he ye! low mables hm\lﬁ@ -
\ S M@ chonce +0o ge
o the Mol e ‘&A‘{‘y Reliea St

SAMPLE ANSWER

Ms. Lewis has 50 blocks. She uses 22 of these blocks to make the pattern shown below.

[] [ [ 1]

Stage 1 Stage 2 Stage 3 Stage 4

How many stages will Ms. Lewis be able to complete with the 50 blocks?

: ke 3 more imes To g¢ 1

W\
f>\n>

\r o So =)

\\\

e/ﬁ'}m hme o the

: ganuse Yoo A3
\ /L\( RuT Ao QMS Qe 40 ol
bloc Kg So Yod Hv

4 Rlock ‘WOVQ(.

1 o™y howle
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Junior Mathematics | Level 2

OBSERVATIONS

The response indicates
that when reading the
question, the student has
missed or misunderstood
information about contexts
and relationships.

The response suggests
that the student has not
considered the context of
the problem (calculating
the area of the spill)

and has just used the
numbers provided to
calculate the area of

the rectangular piece

of paper. The selected
answer is unreasonable
and indicates that the
student has missed the
relationship between the
size of the spill and the
size of the paper.

OBSERVATION

For this question, the
student has applied
simple, familiar formulas
and algorithms but has
missed information
about relationships in the
question. The response
shows the student has
correctly calculated

22 X 5 =110 but has
not gone back to the
question and identified
the appropriate unit of
measure (110 minutes vs.
two hours). The student has
not considered the cue
“approximately,” which
might have been useful.

Understanding EQAO Levels of Performance: Using EQAO Information to Improve Student Learning—Junior Division | 2012

SAMPLE ANSWER

Samantha spills a milkshake on a rectangular
piece of paper as shown below.

20 cm

Which of the following best approximates the
area of the entire spill?

A 100 cm?
B 300cm? ™

SAMPLE ANSWER

It takes Nadeem 22 minutes to walk
1 kilometre. At this rate, approximately how
long will it take Nadeem to walk 5 kilometres?

A 1 hour
B 2 hours *

100 hours

c
@ 110 hours



Junior Mathematics | Level 2

OBSERVATION SAMPLE ANSWER
The parallelogram PQRS
is plotted correctly, but Plot and label the following points to form parallelogram PQRS on the grid below.
rather than rotating the P (9,12)
figure as required, the
Q (9,8

student seems to have
reflected it through a R (7,6)
ver.‘tic.:al !ine aty =8. S (7,10) L
This indicates only a ~
partial understanding of a -
the concepts required to 15 1
answer the question. 14 ———

13 .

12 J opp

1 1

10 - -

9

8 : by

7 gl

6 LA - s

5

4 1 t

3 : ;’

2 - - —

1 ‘ 1 t—r—t

| | | L b}
0 12345678 9101112131415

Rotate parallelogram PQRS 90° counter-clockwise about point R. Draw the new parallelogram on the

grid above.
OBSERVATION SAMPLE ANSWER
This response
indicates that the A diagonal of a parallelogram is drawn forming
student understands 2 triangles. If the area of one of the triangles is
the relationship 34 cm?, what is the area of the parallelogram?
between triangles and A 17cm?
a parallelogram, and B 34cm?
can select the correct @ 5
answer when all of the 68 cm
information is provided in D 136 cm?

the question.
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Junior Mathematics | Level 2

OBSERVATION

The student has applied
some mathematical
thinking to calculate the
areas of three different
figures by using the same
relationship (4 = base

X height). Although the
area of the rectangle

is consistent with the
determined area of the
parallelogram, the initial
calculation for the area
of the parallelogram is
incorrect (/ X w = 12
units rather than b X h

= 8 square units). The
student has attempted
to show the relationships
among the figures by
using the numbers

three and four, but the
conceptual understanding
is missing. He or she has
represented the shape
of a triangle but has not
used the grid to show 12
square units accurately.

SAMPLE ANSWER

Determine the area of the parallelogram below.

7
3 units
il el

-— 4 units —

The area of the parallelogram is 12 it g :

Draw a triangle and a rectangle each with the same area as the parallelogram. Use the grid below.

bt o \ R e I |
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Justify your answers. \"’9“ ﬂ‘e Awnser oo
-

( IA: Because T\\(’Quljﬁ'u(l
1S ) IXW), da AH:': sﬂc\d& 120 IS molde +kg sdS 3 vnikg
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FanetS Hhen T 1L gob e
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Junior Mathematics

LEVEL

3

Approaches problems
logically, accurately
performs computations
using mathematical
language and techniques
and communicates results

appropriately

TARGET

Encourage students m‘.
3 to reach @ logical = may not check the plausibility of his or her responses

and reasoned solution by
making connections between

mathematical problems

Level

You may see some or all of these characteristics in a student’s performance

at this level:

Computation

= performs calculations and operations accurately, with occasional errors
= understands and uses mathematical language, rules and procedures correctly when

solving familiar problems

Problem Solving

= understands what the questions are asking and selects and applies appropriate

operations

= approaches problems logically, with mathematical reasoning

= selects appropriate procedures, formulas and strategies to solve multi-step
problems, with occasional miscues, especially when solving unfamiliar or more

complex problems

= recognizes when problems require more information than provided and fills in gaps

where needed to arrive at solutions

Communication

and their application in

everyday life.

IF STUDENTS
NEED HELP WITH...

= uses mathematical terminology and appropriate representations to explain solutions

THEN TRY...

RESOURCE LINKS

identifying relationships
among mathematical ideas
in problems

® using an oral communication strategy such as
math reader’s theatre for the students to explain a
mathematical concept.

= modelling “I think” and “I wonder” statements when
investigating relationships.

= using visual manipulatives such as Geometer’s
Sketchpad to examine problems and identify
implied relationships.

A Guide to Effective Instruction in
Mathematics, K-6, Volume 2. p. 69

[p. 110]

Number Sense and Numeration, Grades
4-6, Volume 3. pp. 28-30 [p. 110]
Volume 6. pp. 13-23 [p. 111]
Measurement, Grades 4-6, pp. 101-107
[p. 111]

Geometry and Spatial Sense, Grades
4-6, pp. 18, 65-68 [p. 111]

connecting problems to a
real-life context

= asking the students to explain the procedure for finding
the solution to a real-life mathematics problem.

= providing the students with real-life problem-solving
settings or problems related to other subject areas.

= having partners solve problems with the method that
makes sense to them and then using a math congress
to compare methods.

A Guide to Effective Instruction in
Mathematics, K-6, Volume 2. p. 76

[p. 110]

Measurement, Grades 4-6, pp. 36-39
Data Management and Probability,
Grades 4-6, pp. 81-90 [p. 111]
Learning Mathematics vs. Following
“Rules”: the Value of Student-Generated
Methods monograph [p. 112]
Learning Mathematics Within Contexts
webcast [p. 113]

using mathematical
reasoning to solve problems
and justify thinking

= using a math forum activity for the students to present
challenging problems and their solutions. Classmates
can ask questions about the concepts and process.

= using a class journal to model different strategies
for solving problems, explain thinking and compare
solutions.

A Guide to Effective Instruction in
Mathematics, K-6

Volume 1. pp 33-34 [p. 110]

Volume 2. pp. 55-59, 69, 78 [p. 110]
Volume 5. pp. 7-12 [p. 110]
Geometry and Spatial Sense, Grades
4-6, pp. 18-20 [p. 111]

Number Sense and Numeration,
Grades 4-6, Volume 1. pp 30-35 [p. 110]
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http://www.eworkshop.on.ca/edu/resources/guides/NSN_vol_6_Decimal_Numbers.pdf
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http://www.eworkshop.on.ca/edu/resources/guides/Guide_Geometry_Spatial_Sense_456.pdf
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http://www.eworkshop.on.ca/edu/resources/guides/Guide_Math_K_6_Volume_2.pdf
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http://www.eworkshop.on.ca/edu/resources/guides/Guide_Data_Management_Probability_456.pdf
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Data_Management_Probability_456.pdf
http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/Lawson.pdf
http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/Lawson.pdf
http://www.edu.gov.on.ca/eng/literacynumeracy/inspire/research/Lawson.pdf
http://www.curriculum.org/secretariat/october30.shtml
http://www.curriculum.org/secretariat/october30.shtml
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Math_K_6_Volume_1.pdf
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Math_K_6_Volume_1.pdf
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Math_K_6_Volume_1.pdf
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Math_K_6_Volume_2.pdf
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Math_K_6_Volume_5.pdf
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Geometry_Spatial_Sense_456.pdf
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Geometry_Spatial_Sense_456.pdf
http://www.eworkshop.on.ca/edu/resources/guides/NSN_vol_1_Big_Ideas.pdf
http://www.eworkshop.on.ca/edu/resources/guides/NSN_vol_1_Big_Ideas.pdf
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OBSERVATIONS

This response shows
that the student has
considered the context
of the problem and was
able to select appropriate
procedures, formulas and
strategies to solve multi-
step problems.

The response shows
careful calculation of
the number of blocks
needed for Stage 5
and subtraction from
the cumulative total

to determine that 15
blocks are left when 16
are required for the next
stage. The student has
clearly considered the
real-life context.

| responses. Although

Junior Mathematics | Level 3

SAMPLE ANSWER

Ms. Lewis has 50 blocks. She uses 22 of these blocks to make the pattern shown below.

—
f—
] ] [ ] []]
Stage 1 Stage 2 Stage 3 Stage 4

How many stages will Ms. Lewis be able to complete with the 50 blocks?

Justify your answer.
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Junior Mathematics | Level 3

OBSERVATIONS SAMPLE ANSWER

Construct a pentagon on the grid below that meets the following conditions.

« exactly 1 line of symmetry
The student has approached
the problems logically, with
mathematical reasoning * 2 right angles
and perseverance. He « 1 acute angle
or she has performed

operations and calculations
accurately with occasional e
errors only. The student ‘
has selected appropriate \ \
procedures, formulas and | 1
strategies to solve multi- /, \* A |
step problems. F 1

« 2 obtuse angles

« at least | side with a length of 3 units

The construction shows
the student has attempted | |
to show all criteria. The [ | | |
symmetry is flawed, ‘
however, because the base ‘
is three units long, which =
requires that the vertex at
the top of the pentagon
be in the middle of a grid
square. The precision
required by this graphing
task is not realized but
an understanding of the
geometric properties SAMPLE ANSWER

is evident.

Draw the line of symmetry on your pentagon.

If6 X% =54andb — & = 14, whatis a X b?

A 32
This algebraic substitution B 45
question suggests that the
: C 126
student has used logic and = 1
perseverance to consider (0) 207

all of the steps of the solution
and apply the appropriate
operations correctly to
determine a response.

SAMPLE ANSWER

Mrs. Evans has 30 students in her class. The
class has about 75% girls. What is the best
estimate of the number of boys in Mrs. Evans’s
class?

The relationships in this
question are complicated. A3

Because the response (8), B 8"
which is correct, is an o

approximation, it shows C 15
a deep understanding D 23

of percent and number
relationships.
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OBSERVATIONS

This response shows
that the student has
considered the context
of the problem and was
able to select appropriate
procedures, formulas and
strategies to solve multi-
step problems.

The student has
understood most implied
relationships in the
problem and has usually
selected and applied
appropriate operations.
The student work shows
an understanding that this
is a multi-step problem.
Although the student

has misunderstood

the relationships in the
question (16 sections

X 2.4 metres long X $6),
which leads to an
incorrect answer

(16 divided by 2.4) for the
first step, the rest of the
steps of the solution are

appropriately represented.

The student may not have
checked the plausibility
of his or her response—
about $40 for the fence

is not reasonable.

Junior Mathematics | Level 3

SAMPLE ANSWER

Carmen wants to install a fence. Each section of fence is 2.4 metres long and costs $6.00 per metre.

Carmen will need 16 sections of fence. How much change should he receive from $250?
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Junior Mathematics | Level 3

94

OBSERVATIONS

This response shows
that the student has
considered the context
of the problem and was
able to select appropriate
procedures, formulas and
strategies to solve multi-
step problems.

The graph indicates that
the student has read

and understood the
information in the table
but has not applied the
information accurately

to construct the graph.
The title, labels and
coordinates are correctly
represented, but the
horizontal scale is not
uniformly labelled, the
initial point is inaccurately
plotted (1.5, 550) and
the broken lines between
points are curved. There
is evidence of an overall
understanding of the
construction of a broken-
line graph and of the

problem (decreasing sales).

SAMPLE ANSWER

The table below shows the weekly video sales at a store over a five-week period.

Videos Sold

Week 1 21 83|4]|5
Number of videos sold | 550 (325|275 (100 | 50

Draw a broken-line graph to represent this data. Show titles and labels on the graph.

Macos Sod

>

[i\17] ‘ A
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-
5 Yo

300. 3

hHo- AN

262

D of videos Sold
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\He 4
i e 4 )
56~
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wee R

>

™~

Explain why a broken-line graph is the most appropriate graph to represent this data.
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OBSERVATIONS

This response indicates
that the student has
understood most
relationships in the
problem and approached
the solution logically.

The fraction representations
the student has drawn
show some understanding
of the fractions % and

1 34; however, the
reasoning doesn’t confirm
the representation and
answer. The second part
of the question suggests
that the student hasn’t
fully understood the
relationships among
%,1%2and 1 %.

Junior Mathematics | Level 3

SAMPLE ANSWER

Consider the fractions % and 1 %.

« Which of these fractions is larger?

Justify your answer.

PRIV

- 3 - /

OO 108,

e 3 . g

L \K 1S more \owger ic"s* T Mol ook \g hos o Trackien

g Second T YFoink Fhat toe \; \5 rore \2cger \":»CCm,SC i+ lhas

Whole AWwroe ¢,

P =2
The larger fraction is \ Y

« Find a fraction between % and 1 %

Justify your answer.
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£
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A fraction between % and 1 i is 3
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Junior Mathematics | Level 3

96

OBSERVATIONS

These responses indicate
that the student has
understood most
relationships presented
in the problems and
approached the solutions
logically.

The student has plotted
the coordinates of the
original parallelogram
PQRS correctly and
understood the meaning
of “counter-clockwise.”
However, it is unclear
how the student has
performed the rotation
(a slide and a rotation?).

In the second question,
the student has selected
a response that suggests
he or she has performed
one 90° clockwise
rotation rather than a
reflection and a rotation.

SAMPLE ANSWER

Plot and label the following points to form parallelogram PQRS on the grid below.

P (912)
Q (98
R (7,6)
S (7,10)
b s
15
14 L -
13
12 - ¢
rd
1 - i
10 5 =g
9 |
8 | g
; G
1% T
4 AJ = I/ !
3 : bl
5 [
1
| | ;
0 1234567 8 9101112131415

Rotate parallelogram PQRS 90° counter-clockwise about point R. Draw the new parallelogram on the

grid above.

SAMPLE ANSWER

The shape below is reflected across the dotted
line and then rotated 90° clockwise about
point X.

Which of the following shows the shape after
the two transformations?

AR

X

@

REa
N
c X .
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Junior Mathematics | Level 3

OBSERVATIONS SAMPLE ANSWER

Judith records the amount of rainfall at her

school for one week.

The student has read Amount of Rainfall
the table and chosen the
L. Amount of
response that indicates Day rainfall
a clear understanding of {mm)
H 113

the meaning .Of m’:ean P—— ”

amount of rainfall.
Monday 18
Tuesday 0
Wednesday 22
Thursday 30
Friday 25
Saturday 25

What is the mean amount of rainfall for the
week?

(A) 20 mm *
B 22 mm
C 23mm
D 25mm

SAMPLE ANSWER

The selected response
indicates an understanding Samantha spills a milkshake on a rectangular
of area, estimating and piece of paper as shown below.

the more abstract
relationship between
the spill and the paper.

k 20cm

Which of the following best approximates the
arca of the entire spill?

A 100 cm?
®) 300 cm?*
C 400 cm?
D 600 cm?
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Junior Mathematics

LEVEL

4

Uses sophisticated

approaches to problems,
generating comprehensive
solutions, which are then
communicated in a precise,
technical manner —~

TARGET /
ents af Level &
?:‘;nsj::ded questions obm.,\’r
their mathematical rec\\‘somng
and solutions, such 35:\ Wha .
patfern do you see?” "How d)ro"\er
fhis problem compare to anothel
you have solvec{? How dg !
you Kknow?” or’ How.cou‘l?” yo
generalize your findings?

IF STUDENTS
NEED HELP WITH...

You may see some or all of these characteristics in a student’s performance
at this level:

Computation

= makes very few computational errors

= selects and applies operations, vocabulary and units correctly
= generates comprehensive, accurate solutions

Problem Solving

= creates well-designed solutions to problems, showing a high level of mathematical
reasoning and expression in a variety of ways

= evaluates his or her answers for reasonableness

= demonstrates an integrated and flexible understanding of mathematics within and
across strands

Communication

= communicates mathematical thinking and processes clearly

= uses precise mathematical vocabulary and formats to explain his or her solutions
and thinking

= sometimes presents alternative strategies and explanations using words or visual
representations

= understands the purpose and audience for his or her explanations

THEN TRY...

RESOURCE LINKS

applying their understanding = asking groups of three to investigate problems using the

of mathematical
relationships to solve
problems

A Guide to Effective Instruction in

discussion prompts “What do the words say?” “What do  Mathematics, K-6
we understand?” “What problem is similar to this one?”
and “How can we ask it another way?”

= using think alouds to identify relationships among
mathematical ideas in other subject areas.

= using collaborative problem-solving games
and activities.

= having the students use problem-posing strategies such

Volume 1. pp. 24-28 [p. 110]
Volume 2. pp. 34, 46-47 [p. 110]
Volume 3. pp. 9-12, 19-27 [p. 110]
Volume 5. pp. 5-39 [p. 110]

Number Sense and Numeration, Grades
4-6, Volume 1. pp 21-29, 68-79 [p. 110]

as creating a picture book to illustrate mathematical
concepts and relationships.

expanding their repertoire of = structuring learning centres to encourage the students
to use different tools to solve problems (e.g., concrete
materials, physical actions, visual organizers, symbols
and numbers, words).

= having the students select concrete, visual and
electronic learning tools to illustrate their problem-
solving processes.

= using a learning log for the students to record their
problem-solving strategies and processes.

strategies and processes to
apply in different contexts

A Guide to Effective Instruction in
Mathematics, K-6

Volume 1. pp 26-27 [p. 110]
Volume 2. pp. 36-44 [p. 110]
Volume 3. pp 18-35, 45-46, 93-94 [p. 110]

Understanding Geometric Figures
Through Drawing and Paper Folding
webcast [p. 113]

= having partners use each other’s algorithms and
methods to solve similar problems.

using a variety of strategies * having the students examine and explain each other’s
solutions to problems.

their reasoning = asking the students to buddy with a student in an earlier

to show and communicate

High-Yield Strategies for Improving
Mathematics Instruction and Student
Learning webcast [p. 113]

grade to explain mathematical concepts and solutions
to problems.

= modelling how to use different tools to construct and
defend arguments for mathematical reasoning.
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http://www.eworkshop.on.ca/edu/resources/guides/Guide_Math_K_6_Volume_1.pdf
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Math_K_6_Volume_1.pdf
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Math_K_6_Volume_1.pdf
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Math_K_6_Volume_2.pdf
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Math_K_6_Volume_3.pdf
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Math_K_6_Volume_5.pdf
http://www.eworkshop.on.ca/edu/resources/guides/NSN_vol_1_Big_Ideas.pdf
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http://www.eworkshop.on.ca/edu/resources/guides/Guide_Math_K_6_Volume_1.pdf
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http://www.eworkshop.on.ca/edu/resources/guides/Guide_Math_K_6_Volume_1.pdf
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Math_K_6_Volume_2.pdf
http://www.eworkshop.on.ca/edu/resources/guides/Guide_Math_K_6_Volume_3.pdf
http://resources.curriculum.org/secretariat/january30geometric.shtml
http://resources.curriculum.org/secretariat/january30geometric.shtml
http://resources.curriculum.org/secretariat/january30geometric.shtml
http://www.curriculum.org/secretariat/february26.shtml
http://www.curriculum.org/secretariat/february26.shtml
http://www.curriculum.org/secretariat/february26.shtml
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OBSERVATIONS

In these questions, the
student has selected

and accurately applied
operations and
mathematical vocabulary.
In the first question, the
student’s written evidence
shows careful calculation
and the ability to think
through a multi-step
problem to solve for each
variable (a and b) and
then calculate the product.

The second question
requires the student

to understand the
relationships among
numbers, units and
operations to calculate
each person’s age in four
years—16 and 40—create
a ratio (16:40) and reduce
it to lower terms (2:5).

SAMPLE ANSWER

If6 Xa=54and b — a = 14, whatisa X b?
A 32
B 45 T

SAMPLE ANSWER

Natasha is 12 years old. Her teacher is 36 years
old. Which ratio represents Natasha's age in 4
years to her teacher’s age in 4 years?

F 13
(@) 2:5*
H 3:10
J 4.9
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OBSERVATION SAMPLE ANSWER

The student has

demonstrated an The bar graph shows the number of pages the
integrated and flexible boys and girls in Miss Jaya’s class read in one
understanding of the key R

concepts and selected Number of Pages Read

the correct answer. The in Miss Jaya’s Class

use of arrows suggests
that the student has
deconstructed the bars
in the double-bar graph
and compared lengths —
a more flexible solution
than adding the sets of
numbers and comparing
the totals.

Number of pages read

Legend
Boys[] Girls il

Which conclusion can be made about the
number of pages read?

A The boys read more pages than the girls
during this week.

B The girls read more pages than the boys
during this week.

C The students read more pages on Tuesday
than on Monday.

The boys and the girls read the same
number of pages during this week.*

100 Understanding EQAO Levels of Performance: Using EQAO Information to Improve Student Learning—Junior Division | 2012



OBSERVATIONS

This question asks the
student to use precise
mathematical vocabulary
and notation to explain
the solution and support
his or her mathematical
thinking.

The solution shows sound
mathematical thinking:

a calculation of the
number of blocks needed
in Stages 5 and 6 and
then clear reasoning that
shows why Stage 5

can be made but not
Stage 6. The student has
considered the context of
the problem.

Junior Mathematics | Level 4

SAMPLE ANSWER

Ms. Lewis has 50 blocks. She uses 22 of these blocks to make the pattern shown below.

]

[ L 1]

Stage 1

Stage 2

Stage 3 Stage 4

How many stages will Ms. Lewis be able to complete with the 50 blocks?

Justify your answer.
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OBSERVATIONS

This question asks the
student to use precise
mathematical vocabulary
and notation to explain
the solution and support
his or her mathematical
thinking.

The graph is clear and
properly labelled, and
the data are correctly
graphed. The explanation
refers to the purpose

for the communication,
showing the student has
understood and used the
context.

Junior Mathematics | Level 4

SAMPLE ANSWER

The table below shows the weekly video sales at a store over a five-week period.
Videos Sold

Week 1 23| 4|65
| Number of videos sold | 550 | 325 | 275 100| 50

Draw a broken-line graph to represent this data. Show titles and labels on the graph.
# o T
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Explain why a broken-line graph is the most appropriate graph to represent this data.
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OBSERVATIONS

These responses show
that the student has
generated comprehensive,
accurate solutions to
multi-step problems,
shown a high level of
facility with mathematical
expression and used
precise mathematical
vocabulary and notation to
justify his or her solutions.

Junior Mathematics | Level 4

SAMPLE ANSWER

Carmen wants to install a fence. Each section of fence is 2.4 metres long and costs $6.00 per metre.

Carmen will need 16 sections of fence. How much change should he receive from $250?

In an unusual solution to
the fence problem, the
student has determined
the total length in metres
of 16 sections of fence
and multiplied it by the
cost of one metre. The
student’s mathematical
thinking is clearly and
precisely represented.

Although the response
that the probability stays
the same is accurate, the
student has considered
the increase in green and
yellow marbles but not the
idea that the whole has
changed. The probability
of green has gone from 45
to %o, both equal to 2.

Show your work. Y,‘LLE 9,1 m of Kence  peedd \
\
/ 5=
\ 4 Mo | zgd.oo
fl"\ 0 %4.6.00 | T 23940
/ — N | 0
A Q00 | Ol
— 00000
208089
1304000
gas =" e Couw & shoold
Yoo, WA60 fiom
$£250,

SAMPLE ANSWER

Keenan places 3 green marbles, 4 yellow marbles and 1 blue marble in a bag.

Keenan then adds 1 green marble and 1 yellow marble to the bag.

Does the probability that Keenan will randomly choose a yellow marble increase, decrease or stay the

same?
Increases Decreases ( Stays; the same t

Circle one:

Justify your answer.
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Junior Mathematics | Level 4

OBSERVATION

The response is
comprehensive and
accurate and demonstrates
an integrated and

flexible mathematical
understanding. This
student has ignored the
ones in both fractions and
dealt with the fractional
relationships added

onto one (i.e., Y2, % and
%), showing a deep and
flexible understanding

of fractions and percents.
The student’s ability to
work with percents over
100% indicates a deep
understanding of the
relationship between
percents and fractions.
The student has used
precise mathematical
vocabulary and notation
to justify his or her
solutions.

SAMPLE ANSWER

Consider the fractions % and 1 %

« Which of these fractions is larger?

Justify your answer.
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The larger fraction is \ Y
« Find a fraction between % and 1 %.
Justify your answer.
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OBSERVATION

This question asks
students to apply

an understanding of
geometric figures and
formulas, select and use
operations and represent
and communicate their
thinking. The solution
shows the correct
calculation of the area of
the parallelogram, and a
rectangle and a triangle
both with the area eight
units squared and the
squares and half-squares
clearly marked.

The justification shows
the precise use of
mathematical vocabulary
and notation to explain
the student’s solution.
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Junior Mathematics | Level 4

SAMPLE ANSWER

Determine the area of the parallelogram below.

/
3 units
3P lem

~— 4 units —

The area of the parallelogram is i K

Draw a triangle and a rectangle each with the same area as the parallelogram. Use the grid below.
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Justify your answers.
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